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I. INTRODUCTION 

 
Background 

 

Professional Development Schools (PDS) are collaboratively planned and implemented 

partnerships for the academic and clinical preparation of interns and the continuous 

professional development of both school system and institution of higher education (IHE) 

faculty.  The focus of the PDS partnership is improved student performance through research-

based teaching and learning.  A PDS may involve single or multiple schools, school systems and 

IHEs and may take many forms to reflect specific partnership activities and approaches to 

improving both teacher education and PreK-12 schools. 
 

  Maryland Partnership for Teaching and Learning 

  Professional Development Schools:  An Implementation Manual1 

   

Commitments and characteristics shared by most PDS sites across the country include 

 Equity in policy and practice 

 Improved practice resulting from applied inquiry in the context of a learning 

community 

 Simultaneous renewal of schools and teacher education 

 Incorporation of the best available knowledge into programs and practices
2
 

 

As clinical sites, PDS schools offer opportunities for 

 Focus on student learning that informs teacher preparation, curriculum, and program 

development 

 Performance-based learning for teacher interns 

 Demonstrations of best practices and research-based inquiries into existing or new 

practices for preservice, induction, and experienced teachers 

 Mentoring experiences for preservice, induction, and experienced teachers 

 Alignment of curriculum with interns’ school-based activities and experiences 

 Team teaching, integrated learning experiences, and professional revitalization for 

experienced teachers
3
 

 

PDS Sites in Maryland 

 

The PDS initiative in the State of Maryland has been driven by The Redesign of Teacher 

Education in Maryland, the 1995 mandate to improve the quality of teacher education issued by 

the Maryland Higher Education Commission (MHEC) in collaboration with the Maryland State 

Department of Education (MSDE).
4
  The Redesign sets out to reform the quality of teacher 

education programs and the quality of professional development for preservice and inservice 

educators.  The PDS initiative has served a significant role in attempts at teacher education 

reform while focusing on learners and learning as well as on continuous assessment.  In support 

of the implementation of PDS in Maryland, MSDE and the Maryland Partnership for Teaching 

                                                 
1 Professional Development Schools: An Implementation Manual. (2003). Baltimore, MD:  Partnership for Teaching and 

Learning K-16, Superintendents and Deans Committee. Maryland State Department of Education. 
2 Professional Development Schools at a Glance. (2003). Washington, DC: Clinical Schools Clearinghouse. American 

Association of Colleges for Teacher Education. 
3 Professional Development Schools:  An Implementation Manual, iv. 
4 The Redesign of Teacher Education in Maryland. (1995). Baltimore, MD:  Teacher Education Task Force Report, Maryland 

Higher Education Commission. 
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and Learning K-16 Superintendents and Deans Committee have published Professional 

Development Schools:  An Implementation Manual.
5
  The Implementation Manual includes 

standards and guidelines for implementing the PDS initiative. 

 

PDS Implementation in Baltimore County Public Schools 

 

The BCPS Blueprint for Progress,
6
 in alignment with No Child Left Behind

7
 and the Bridge to 

Excellence in Public Schools Education Act,
8
 indicates the importance of developing, hiring, 

training, and retaining highly qualified teachers in improving the achievement of all students and 

in eliminating achievement gaps.  The implementation of PDS partnerships specifically supports 

the Blueprint for Progress Performance Goal 3:  All students will be taught by highly qualified 

teachers.
9
  To meet this goal, the BCPS Master Plan 2003-2008

10
 identifies the importance of 

partnerships with higher education and calls for “a systemic process for the delivery of 

Professional Development Schools that meet academic and clinical preparation needs of interns 

and continuous professional development of faculties.”
11

  The Professional Development Schools 

Implementation Protocol ensures consistent procedures systemwide for the implementation of 

PDS partnerships. All BCPS schools along with their IHE partners are required to follow 

the Professional Development Schools Implementation Protocol.  

                                                 
5 Professional Development Schools:  An Implementation Manual. 
6 BCPS Blueprint for Progress. (2003). Towson, MD: Baltimore County Public Schools. www.bcps.org. 
7 No Child Left Behind. (2002). Washington, DC: United States Department of Education. 
8 Bridge to Excellence in Public Schools Education Act: Final Guidance on Developing the Five-Year Comprehensive Master 

Plan. (2003). Baltimore, MD: Maryland State Department of Education. 
9 Blueprint for Progress, 12. 
10 Baltimore County Public Schools Master Plan (2003). Towson, MD. Baltimore County Public Schools,  www.bcps.org 
11 BCPS Master Plan. 
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III. BCPS PDS IMPLEMENTATION PROTOCOL 
 

Initial Inquiry and Contact 

 

The PDS relationship begins with an initial inquiry by either an institution of higher education (IHE) 

or BCPS personnel.  BCPS personnel as well as IHE personnel receiving an initial inquiry or initiating 

an inquiry will notify the Department of Professional Development (DPD) by contacting the DPD 

Designee.  Prior to further exploration, the DPD Designee will communicate with both the IHE contact 

and the school principal(s) who are potential partners in the relationship to assure that there is 

agreement to proceed within the context of the PDS Implementation Protocol.   

 

Once the DPD Designee has notified all potential partners that there is agreement to proceed, the 

school principal(s) or designee(s) and the IHE representative(s) will meet to explore the establishment 

of a PDS partnership. Issues that should be addressed include 

 Ability of the site(s) to provide a sufficient number of experienced, accomplished teacher 

mentors to support the cohort of interns 

 Capacity of the school-based and IHE staffs to engage in the planning processes required to 

support the PDS 

 Leadership to support building a learning community with the participation of all faculty 

through a variety of professional growth opportunities 

 Adequate resources to support the partnership 

 Commitment to ongoing collection and analysis of data to drive decision making 

 Commitment of the partners to engage in the deep collaboration necessary for the strategic 

planning of a PDS partnership, particularly in establishing the roles and responsibilities of all 

the parties involved and in working together to design and implement the School Improvement 

Plan(s) 

 

For a more complete listing of considerations, consult MSDE’s Professional Development Schools:  

An Implementation Manual.
12

  In addition, further guidance on partnership formation may be found in 

The Professional Development Schools Handbook.
13

 

 

IHE and School Faculty Discussions 

 

A successful partnership depends on the full and open collaboration of the faculty and leadership at the 

IHE and the school(s).  At the IHE and school(s), a presentation of goals and possible key strategies of 

the potential PDS partnership should be followed by open discussion with the partners.  It is important 

that all key stakeholders are included in this presentation.  In addition, the Executive Director, Liberal 

Arts; the Executive Director, Science, Technology, Engineering, and Mathematics (STEM); the 

Assistant Superintendents; and the Executive Directors and Directors of the Division of Curriculum 

and Instruction may be included in the planning and discussion.  The aim is to achieve a level of 

support and consensus that will enable the partnership to move forward.  Ideas for facilitating whole-

faculty involvement are found in the Implementation Manual
14

 and also in The Professional 

Development Schools Handbook chapter “Collaboration.”  If there is no agreement to continue, the 

process terminates here.  If an agreement is reached to form the partnership, a Letter of Agreement is 

prepared and submitted to the BCPS Department of Professional Development.  

                                                 
12 Professional Development Schools:  An Implementation Manual, 9-10. 
13 Teitel, Lee. (2003). The Professional Development Schools Handbook. Thousand Oaks, CA:  Corwin Press, Inc. 
14 Professional Development Schools: An Implementation Manual, 11. 
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Letter of Agreement to Implement a PDS Partnership 

 

Only new or reconfigured partnerships will submit a Letter of Agreement.  (A partnership will be 

considered “reconfigured” if any school is moved into or out of a multiple-site PDS.)  The partners 

will collaboratively develop an agreement defining the roles, responsibilities, and commitments of 

each of the parties involved.  All partners, including the IHE representative and the principal(s), will 

sign the Letter of Agreement.   The Letter of Agreement will be submitted to the DPD Designee by 

September 30.  Copies of the Letter of Agreement will be forwarded by the DPD Designee to the 

Executive Director, Liberal Arts, the Executive Director, STEM, the Assistant Superintendent(s), and 

the Executive Directors and Directors of the Division of Curriculum and Instruction as appropriate. 

Any changes to the roles, responsibilities, commitments, or participating partners will require a new 

Letter of Agreement signed by the IHE representative and the principal(s) of all participating schools.   

 

In addition to providing clinical sites for interns from the IHE, a variety of resources may be shared. 

Additional discussion of the types of issues to address in the structured agreement may be found in 

Professional Development Schools: An Implementation Manual.
15

 

 

The PDS Letter of Agreement will 

 Reflect full alignment with the BCPS Blueprint for Progress, the BCPS Master Plan (see Goal 

3.2, “All students will be taught be highly qualified teachers,” pages 156-180), and the School 

Improvement Plan(s) of the participating site(s). 

 Include the following agreements: 

 To follow the BCPS Professional Development Schools Implementation Protocol 

 To utilize the Developmental Guidelines for Maryland Professional Development 

Schools; Maryland Standards for Professional Development Schools; and/or the 

Guidelines for Multiple-site PDSs contained in Professional Development Schools: An 

Implementation Manual to guide implementation
16

 

 To share resources in order to achieve school improvement goals 

 To agree that PDS partnerships may be terminated by the IHE, the school, and/or the 

Superintendent or his designee 

 

Strategic Planning Documents 

 

The PDS Strategic Plan created collaboratively by the participating partners defines the work of the 

PDS and provides a structure for the implementation, monitoring, and evaluation of that work.  The 

Executive Director, Liberal Arts, the Executive Director, STEM, the Assistant Superintendents, and 

the Executive Directors and Directors of the Division of Curriculum and Instruction will be included 

in planning and data analysis discussions as considered necessary.  Activities in the Strategic Plan will 

be consistent with the delivery of BCPS curriculum as it reflects the State Curriculum.  The Strategic 

Plan will be submitted collectively by the IHE and all schools participating in the PDS, as 

identified in the Letter of Agreement. 

 

All partnerships will submit a completed Strategic Plan to the DPD Designee on or before September 

30.  The Strategic Plan will be reviewed by the DPD Designee for completeness.  Copies of the 

Strategic Plan will then be forwarded by the DPD Designee to the Executive Director, Liberal Arts, 

the Executive Director, STEM, the Assistant Superintendents, and the Executive Directors and 

Directors of the Division of Curriculum and Instruction as appropriate. 

                                                 
15 Professional Development Schools: An Implementation Manual, 13. 
16 Professional Development Schools: An Implementation Manual, 39-64. 
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Guidance for a strategic planning process, which includes the establishment of a coordinating council, 

may be found in Professional Development Schools: An Implementation Manual.
17

  The Professional 

Development Schools Handbook provides a wealth of tools for use by the partnership as it creates 

governance structures for the PDS and develops its Strategic Planning Documents.
18

   

 

Strategic Plan Content 

 

Each individual or multiple-site PDS will submit a Strategic Plan using the PDS Strategic Plan and 

Report on Activities template (Appendix A).  Multiple-site PDS partnerships may submit a collective 

plan or individual plans; however, if individual plans are submitted, each site in the multiple-site 

partnership is listed in Field 9 of the plan. 

      Tips and Reminders: 

1.   Fields 2, 5, and 7 require typed names AND signatures. 

2. Fields 11-18 provide a report on the previous year’s PDS activities.  Field 11 requests the 

number of full-time interns (“student teachers”) who completed the internship during the 

previous year. 

3.   Fields 19-26 describe the plan for the current year’s PDS activities.   

4. Field 19 requests the results of a PDS needs assessment.  It is strongly recommended that 

partnerships use the Maryland State PDS Standards (Appendix B) to guide the needs 

assessment process.  Partners review the standards and determine activities that the partnership 

will plan for each year that are standards-based.  See example (Appendix C).  Charts that may 

be used to organize activities by standard are provided (Appendix D). 

5. Field 20 requests that partnerships determine teacher and intern outcomes for the current year.  

These outcomes should be clearly connected to the needs assessment gaps identified in 19. 

6.   Field 21 requests an overview of the activities that will be implemented to achieve the desired 

outcomes along with evaluation data that will be collected. 

Please contact the DPD Designee, Debbie Piper, dpiper@bcps.org or 0363, for assistance with the 

strategic planning process. 

 

Data Collection by BCPS 

 

BCPS will collect the following data for Professional Development Schools:  
 

 Student achievement, as measured by the Blueprint for Progress Performance Indicators and 

school improvement goals 

 Number of interns who successfully complete the internship 

 Survey Data from PDS Mentor Teachers  

 

 
Implementation of the PDS 

 

Implementation of the PDS will follow the guidelines of the submitted Letter of Agreement and the 

Strategic Plan. 

 

Evaluation of Progress and Recommendations for Next Steps 

 

                                                 
17 Professional Development Schools: An Implementation Manual, 13-23. 
18 Teitel, The Professional Development Schools Handbook. 

mailto:dpiper@bcps.org
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Based upon the evaluation of progress from the prior year’s PDS activities in the School Improvement 

Plan(s), the participating partners determine next steps.  If there has been sufficient progress, the 

partnership may decide to maintain the same goals, expand upon existing goals, or establish new 

goals.  If there has been insufficient progress, the partnership should determine how to address the 

insufficiencies through data-based modifications. 

 

One-Year Hiatus 

 

Schools may decide to go on a one-year hiatus from accepting interns. During this time the school may 

still participate in other PDS-related activities (consortium meetings, university-sponsored courses, 

and strategic planning). The school will notify the DPD designee in writing by June 30 that it intends 

to be on hiatus for the following school year. At the end of the year, a decision should be made by the 

school to return to full PDS status or to dissolve the partnership. If the school returns to full PDS 

status, a letter stating such should be sent to the PDS designee. 

 

Dissolution of a PDS 

 

Dissolution of a PDS may be recommended by the principal, the IHE representative, or the Assistant 

Superintendent (or his/her designee).  Recommendation for dissolution will be based on a 

determination that the PDS either is not operating in alignment with BCPS systemwide strategies or is 

not meeting minimal standards according to the Standards for Maryland Professional Development 

Schools and Developmental Guidelines for Maryland Professional Development Schools 
19

 or is 

unable to sustain itself.  Additionally, the Superintendent reserves the right to dissolve PDS 

partnerships for any given reason.  Once dissolution of the PDS has been recommended, the following 

procedures will be implemented: 

      1. The partner(s) will contact the DPD Designee to facilitate a review. 

2. The key stakeholders will meet to collaborate in exploring the available options. 

3. If one or more of the partners determines that the partnership will be dissolved, a letter of 

notification of the partner’s intent to rescind the partnership agreement will be sent to all 

partners, with a copy to the DPD Designee.  (The DPD Designee will forward the letter of 

notification to the Executive Director, Liberal Arts, the Executive Director, STEM, the 

Assistant Superintendents, and the Executive Directors and Directors of the Division of 

Curriculum and Instruction as appropriate.) 

4. If any remaining parties wish to restructure to continue as a reconfigured PDS, they will follow 

the Implementation Protocol, beginning with Initial Inquiry and Contact. (See page 4 of this 

document.) 

                                                 
19 Professional Development Schools: An Implementation Manual, 40-42. 
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IV.  GRANT PARTICIPATION AND RESEARCH REQUESTS 

 

School/university partnerships in PDS-related grants will be facilitated and coordinated by the DPD 

Designee and submitted to the Superintendent or his designee for approval. Requests to conduct PDS-

related research will be directed to the DPD Designee.   The Grant Participation Process will be 

followed by all partners.   
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5 – 7 days 

 

7 – 14 days  

 

5 – 7 days 

 

3 – 5 days 

 

2 – 3 days 
 

DPD returns approved proposal to originator. 

RFP and draft goals, strategies, and outcomes submitted to DPD Designee 

DPD consults with principals, the Executive Director, Liberal Arts, the 

Executive Director, Science, Technology, Engineering, and Mathematics 

(STEM), and Executive Directors and Directors of the Division of 

Curriculum and Instruction as appropriate to determine participation. 

DPD informs Assistant Superintendents and the Grants Compliance 

Specialist of the potential grant opportunity. 

Principals, the Executive Director, Liberal Arts, the Executive Director, 

Science, Technology, Engineering, and Mathematics (STEM), the 

Assistant Superintendents, and Executive Directors and Directors of the 

Division of Curriculum and Instruction as appropriate review completed 

proposal. 

 

DPD facilitates the grant proposal, consulting with principals and 

curriculum offices, as appropriate. 

Completed proposal with final budget is submitted to the Assistant 

Superintendent Division of Curriculum & Instruction Services. 

Completed proposal with final budget is submitted to Superintendent for 

approval. 

 

Principals, the Executive Director, Liberal Arts, the Executive Director, 

Science, Technology, Engineering, and Mathematics (STEM), the 

Assistant Superintendents, and Executive Directors and Directors of the 

Division of Curriculum and Instruction are informed of the approval of 

the grant proposal. 

 

3 – 5 days 

TOTAL APPROXIMATE DAYS FOR PROCESS:  25 – 41 DAYS 
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V. GLOSSARY
20

 

 

Coordinating Council.  The coordinating council is the collaborative governance vehicle that serves 

as the organizing body for the development and implementation of all aspects of the PDS.  The 

coordinating council is co-chaired by school and IHE personnel.  Membership includes representatives 

of PDS stakeholder groups.  The coordinating council usually meets on a regular basis, at least four 

times per year. 

 

Department of Professional Development - PDS Designee.  A representative of the Department of 

Professional Development (DPD) will be designated to provide oversight of PDS implementation in 

BCPS.  Through its designee, the DPD will manage the initiation, continuance, expansion, or 

dissolution of PDS partnerships.  All PDS partners should consider the DPD Designee a resource to 

support clear understanding of the BCPS PDS Implementation Protocol during the initiation and/or 

implementation phases of the PDS.  The DPD Designee will serve as the system liaison to the BCPS 

PDS Steering Committee as well as to local coordinating councils. 

 

Developmental Guidelines.  The Developmental Guidelines for Maryland Professional Development 

Schools are intended to elaborate upon the indicators found within the cells of the Standards for 

Maryland Professional Development Schools.  The Guidelines provide a developmental continuum to 

aid PDS implementation and self-assessment. 

 

IHE.  The institution of higher education is the two-, four-, or five-year college or university involved 

in the PDS partnership. 

 

IHE Liaison. The IHE liaison is the point person for the IHE in the PDS partnership.  Working 

collaboratively with the site coordinator, the IHE liaison provides leadership to the PDS. 

 

Intern.  An intern is a student in a teacher education program who participates as part of a cohort in an 

extensive internship in a PDS. 

 

Multiple-site PDS.  A multiple-site PDS is a partnership which consists of an IHE and two or more 

schools.  The multiple-site PDS reflects all of the attributes of a single-site PDS.  Guidelines for a 

multiple-site PDS are provided in Professional Development Schools: An Implementation Manual.  A 

multiple-site PDS may be referred to as a cluster or network. 

 

Preservice Mentor. A preservice mentor is a tenured, professionally certified teacher in the PDS who 

is responsible for collaborating with the IHE supervisor to provide individualized support to a PDS 

intern.  Preservice mentors receive specific training in guiding, supporting, and assessing the strengths 

and weaknesses of interns. 

 

PDS.  A Professional Development School is a collaboratively planned and implemented partnership 

for the academic and clinical preparation of interns and the continuous professional development of 

both school system and IHE faculty.  The focus of the PDS partnership is improved student 

performance through research-based teaching and learning.  A PDS may involve a single or multiple 

schools, school systems, and IHEs and may take many forms to reflect specific partnership activities 

and approaches to improving both teacher education and PreK-12 schools. 

 

PDS Partners.  PDS partners include the IHE and school faculty, staff, and interns participating in the 

extensive internship.  Occasionally, PDS partnerships include community agencies or organizations. 

                                                 
20 Adapted from Professional Development Schools: An Implementation Manual, 34-37. 
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PDS stakeholders.  PDS stakeholders include the IHE and school faculty, staff, and support staff; the 

interns participating in the extensive internship; central office staff from the local school system; 

parents; community members; business partners; and PreK-12 students.  The Standards for Maryland 

Professional Development Schools encourage PDS partners to employ collaborative decision-making 

practices regarding the appropriate selection of stakeholders as participants in PDS activities.  For 

example, in an elementary PDS, an elementary student may not be an appropriate stakeholder to 

involve in improvement planning. 

 

Resources.  Resources include time, people, space, money, and materials. 

 

School Improvement Plan. The School Improvement Plan is the data-driven document that provides 

the plan for staff development and other interventions to increase student achievement at the school 

site. 

 

School Improvement Team. The school improvement team is the group of PDS stakeholders who 

collaborate to analyze the student achievement data and craft the School Improvement Plan. 

 

Standards.  The Standards for Maryland Professional Development Schools are statements of 

expected performance in the areas of Learning Community; Collaboration; Accountability; 

Organization, Roles and Resources; and Diversity and Equity. 

 

Steering Committee.  The BCPS PDS Steering Committee includes university representation as well 

as BCPS school-based and central office personnel.  The Steering Committee meets quarterly under 

the direction of DPD and functions as a programmatic planning body. 

 

Student Achievement.  In the Standards for Maryland Professional Development Schools, student 

achievement refers to the holistic success of the student.  This may be measured using a variety of 

means, including but not limited to standardized test scores, grades, work samples, and student 

performances. 

 

Teacher Preparation Improvement Plan (TPIP).  The Teacher Preparation Improvement Plan is the 

plan developed annually by all Maryland IHEs that have teacher preparation programs to document 

implementation of The Redesign of Teacher Education and to provide an action plan for the future. 
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 Appendix A 
 
 

Baltimore County Public Schools PDS Strategic Plan 2011-2012 and Report 
on Activities for 2010-2011 

 
Plan Deadline:  September 30, 2011 Funding Request Deadline:  September 

30, 2011 
 
Directions:  The PDS Strategic Plan provides information about the PDS partnership, 
including activities completed in 2010-2011 and plans for activities to be completed in 
2011-2012.  Please pay careful attention to the directions as you complete each section.  
New partnerships are required to complete only the sections for 2011-2012.  Please contact 
Debbie Piper at dpiper@bcps.org or 410-887-0363 with any questions.   

School Site Information 
2011-2012 
Please respond to the requests in 
this column in the column to the 
right. 

Responses        
 

1. 1.  Name of School   

2. 2.  Name/Signature of  
Principal 

 
 

3.  Principalõs email 
 

 

4.  Telephone # of school 
 

 

5.  Name/Signature of 
PDS site coordinator 
 

 

6.  PDS site coordinatorõs 
email 
 

 

7.  Name/Signature of 
IHE liaison 
 

 

8.  IHE liaisonõs email 
 

 

9. If multiple site, list 
partnered school(s)- must 
match letter of agreement 
(LOA) 
 

 

10.  Inception of PDS 
(Year LOA signed) 
 

 

mailto:dpiper@bcps.org
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PDS Performance Activity 
Numbers 11 through 18 should refer to 2010-2011. 
11. # of interns who completed the 100 day internship during school year 2010-2011: 

12. AYP data.  Please indicate whether or not the PDS achieved AYP in the following 
years: 
                             2002-2003     Yes     No                             2007-2008     Yes     No 
                             2003-2004     Yes     No                             2008-2009     Yes     No 
                             2004-2005     Yes     No                             2009-2010     Yes     No 
                             2005-2006     Yes     No                             2010-2011     Yes     No 

13.  Did PDS stakeholders participate in the School Improvement process? Indicate Yes or No 

and explain:  (e.g., IHE liaison serves a member of the school improvement team and the PDS committee uses 
school improvement goals to plan PDS activities.) 
 
 

14.  Was Strategic Planning conducted in Spring 2010 or Summer 2010?  Circle Yes or No.  If 
yes, attach strategic planning agenda(s) to this report. 
 

15.  Identify school faculty and central office members attending 2010 Strategic Planning:   
 

16.  Identify IHE faculty attending 2010 Strategic Planning:  
  

17.  Describe how 2010-2011 PDS activities supported achieving the goals and outcomes 
of the School Improvement Plan.  Be sure to explain how the partnership includes: 
           a.  Pre-K 12 student intervention activities 
 
 
           b.  Professional development activities for teachers/interns/IHE faculty/parents 
 
 
           c.  Action research projects  
 
 
Reference sections of the School Improvement Plan that describe the PDS activities.   

18.  How did school and IHE faculty collaborate to plan, implement, and evaluate PDS 
activities?  (e.g. Principal/IHE Liaison communication, Steering Committee meetings, 
professional development sessions offered by partners, surveys or other data collected and 
analyzed). What resources did the school provide to the partnership?  What resources did 
the IHE provide to the partnership? (e.g. BCPS strategic planning funding, IHE PDS 
funding, mentoring support, faculty presenters) Provide a brief (1-2 paragraphs) 
narrative response. 
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Numbers 19 through 26 should refer to 2011-2012. 
19.  School-based PDS standards needs assessment:  briefly describe how the PDS 
standards are being implemented in the school.  Identify the gaps and describe ways to 
meet those needs.  Attach the results of the PDS standards needs assessment.  
 
 

20.  Identify the professional development outcomes for interns and teachers in the PDS. 
           a.  Intern outcome(s): 
 
           b.  Teacher outcome(s): 
 
Questions to consider: 
What professional development activities are needed for the PDS interns?  What 
professional development activities are needed for the school faculty?  Are there specific 
groups of teachers who need differentiated professional development?  How will the IHE 
participate in the professional development activities (consulting, workshops, courses on 
site?)  How will activities be evaluated in order to determine which to continue, which to 
modify, and which to discontinue?  
 

21.  PDS  Professional Development Data  
In the chart below, please share the specific outcome determined by the school-based PDS standards 
needs assessment, reference the standard, describe the activity, and explain the data that will be collected 
from that activity.  For example, if a teacher outcome is to differentiate instruction for content, process, 
and assessment, list that outcome in column one.  In column two, identify the PDS standard aligned to the 
outcome.  Column three would explain the activity.  An activity might be a workshop on differentiation 
conducted by a staff member.  Column four would identify the data collected, such as a differentiation 
look-for guide that is used before and after the workshop.  Responses should be quantitative/measurable. 

 
Teacher Outcome(s) PDS Standard PDS Activity Evaluation Data 

    

    

Intern Outcome(s) PDS Standard PDS Activity Evaluation Data 

    

    

22.  Was Strategic Planning conducted in Spring 2011 or Summer 2011?  Circle Yes or No.  If 
yes, attach strategic planning agenda(s) to this report. 
 

23.  Identify school faculty and/or central office members attending 2011 Strategic 
Planning:   
 

24.  Identify IHE faculty attending 2011 Strategic Planning:  
  

25.  Describe how 2011-2012 PDS activities will support achieving the goals and outcomes 
of the School Improvement Plan.  Be sure to explain how the partnership includes: 
           a.  Pre-K 12 student intervention activities 
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           b.  Professional development activities for teachers/interns/IHE faculty/parents 
 
 
           c.  Action research projects  
 
 
Reference sections of the School Improvement Plan that describe the PDS activities.   

26.  How will school and IHE faculty collaborate to plan, implement, and evaluate PDS 
activities?  (e.g. Steering Committee meetings, professional development sessions offered 
by partners, surveys or other data collected and analyzed). What resources will the school 
provide to the partnership?  What resources will the IHE provide to the partnership? (e.g. 
BCPS strategic planning funding, IHE PDS funding, mentoring support, faculty 
presenters)  Provide a brief (1-2 paragraphs) narrative response. 
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Appendix B 
Standards for Maryland Professional Development Schools 

Standards Components 
Teacher Preparation Continuing Professional 

Development 
Research and 

Inquiry 
Student 

Achievement 

I.  Learning 
Community 
 
 
The PDS 
recognizes and 
supports the 
distinct learning 
needs of 
faculty/staff, 
interns, students, 
parents, and 
community 
members. 

a. PDS partners collaboratively 
integrate PreK-12 instructional 
content priorities in the teacher 
education program and field-based 
experiences; 
b. Interns engage in the full range of 
teacher activities in the school 
community;  
c. Interns are placed in cohorts and 
reflect on learning experiences with 
their cohort peers and IHE and 
school faculty. 

a. PDS partners collaboratively create, 
conduct and participate in needs-
based professional development to 
improve instruction and positively 
impact student achievement; 
b. PDS partners plan and participate in 
activities where all school staff is 
encouraged to support and interact 
with interns;  
c. School and campus-based 
instructional activities are informed by 
PDS experiences. 

a. PDS partners 
collaboratively 
engage in inquiry 
and/or action 
research; 
b. PDS partners 
disseminate results 
of research/inquiry 
activities. 

a. IHE and school 
faculty model the use 
of state/local learning 
outcomes and 
assessments in 
coursework and field 
experiences; 
b. Interns demonstrate 
competency in using 
specified learning 
outcomes and 
assessments to plan, 
deliver and assess 
instruction. 

II.  Collaboration 
 
 
PDS partners work 
together to carry 
out the 
collaboratively 
defined mission of 
the PDS. 

a. IHE and school faculty 
collaboratively plan and implement 
curricula for interns to provide 
authentic learning experiences;   
b. PDS partners share responsibility 
for evaluating interns;  
c. PDS partners collaboratively 
meet the needs of pre-service 
mentors; 
d. IHE teacher education, arts and 
science, and school faculty 
collaborate in planning and 
implementing content-based 
learning experiences for PDS 
partners. 

a. PDS stakeholders collaborate to 
develop, implement and monitor 
teacher education across institutions;  
b. IHE and school faculty engage in 
cross-institutional staffing;  
c. PDS partners identify and address 
professional development needs of 
faculty and interns;  
d. PDS partners provide ongoing 
support for all educators, including 
non-tenured and provisionally certified 
teachers. 

a. PDS partners 
collaboratively 
examine the action 
research/inquiry 
process; 
b. PDS partners 
identify the 
research/inquiry 
agenda based on 
the data-driven 
needs of the PDS. 

a. PDS partners use 
demographic and 
performance data to 
modify instruction to 
improve student 
achievement;  
b. Representatives of 
PDS stakeholder 
groups participate on 
the school 
improvement team;  
c. PDS partners 
collaborate to plan and 
implement PreK-12 
performance 
assessments and use 
outcomes to guide 
instructional decisions. 

III.  
Accountability 
 
The PDS accepts 
the responsibility of 
and is accountable 
for upholding 
professional 
standards for 
preparing and 
renewing teachers 
in accordance with 
the Redesign of 
Teacher Education. 

a. IHE and school faculty 
collaborate on the development of 
intern performance assessments; 
b. The teacher education program 
requires that interns be assessed 
through a standards-based portfolio; 
c. PDS partners develop and 
implement a collaborative 
agreement regarding exit standards 
for interns; 
d. IHE and school faculty solicit and 
use feedback from interns to modify 
the teacher education program. 

a. PDS partners assess the 
collaborative professional 
development provided in the PDS;  
b. IHE and school faculty 
collaboratively prepare to mentor and 
supervise interns;  
c. PDS partners work together to meet 
one another’s professional 
development needs; 
d. PDS partners recognize one 
another’s accomplishments. 

a. PDS partners 
collect, analyze 
and use data for 
program planning 
and 
implementation; 
b. PDS partners 
use results of 
research and 
inquiry to inform 
future practice 
within the PDS. 

a. PDS stakeholders 
assume responsibility 
for improving PreK-12 
student achievement; 
b. PDS partners 
collaborate to 
determine the impact of 
PDS on student 
achievement.   

IV.  Organization, 
Roles and 
Resources  
 
 
Partner institutions 
allocate resources 
to support the 
continuous 
improvement of 
teaching and 
learning. 

a.  PDS partners communicate 
regarding roles, responsibilities and 
operating procedures and use 
continuous feedback to improve the 
operation of the PDS; 
b. PDS partners share resources to 
support the learning of PreK-12 
students and PDS partners; 
c. PDS partners seek and assess 
feedback concerning PDS induction 
for interns and new faculty, making 
changes as needed. 

a. IHEs recognize and reward the PDS 
work of IHE faculty and staff through 
organizational structures and 
incentives that fully integrate PDS 
work with the mission of the teacher 
education program;  
b. PDS stakeholders institutionalize 
recognition and rewards for pre-
service mentors; 
c. PDS partners use the PDS as a 
vehicle for the recruitment and 
retention of teachers; 
d. A Memorandum of Understanding 
signed by PDS partners delineates the 
organization of the PDS and the 
resources to be provided. 

a. PDS partners 
model professional 
ethics and engage 
in substantive 
examination of 
ethical issues 
affecting research 
and practice; 
b. IHE and local 
school system 
partners provide 
joint resources to 
support 
collaborative 
school-based PDS 
research/inquiry. 

a. PDS stakeholders 
examine the impact of 
PDS on student 
achievement; 
b. PDS partners use 
performance data in 
strategic planning to 
design, implement, 
evaluate and revise 
PDS policies, roles and 
resources; 
c. The IHE and school 
district institutionalize 
resources to ensure 
the continuity of the 
PDS. 

V.  Diversity and 
Equity 
 
 
The PDS supports 

a. The IHE provides all interns 
equitable access to an extensive 
internship of at least 100 days over 
two consecutive semesters in a 
PDS;  

a. PDS partners provide equitable 
opportunities for stakeholder 
participation in PDS activities;  
b. PDS partners participate in, assess 
and refine training to support 

a. PDS partners 
plan and conduct 
action 
research/inquiry 
with attention to 

a. PDS partners work 
with parents and 
community members in 
support of student 
learning;  
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equitable 
involvement of 
PreK-16 
faculty/staff and 
interns to support 
equitable outcomes 
for diverse 
learners. 

b. Interns demonstrate skill in 
working with diverse student, parent 
and staff populations; 
c. Interns demonstrate the ability to 
work with students with special 
needs and collaborate with special 
educators. 

knowledge, skills and dispositions 
surrounding equity issues; 
c. PDS partners represent diverse 
backgrounds. 

issues of equity;  
b.  PDS partners 
disseminate 
research findings 
related to student 
equity and use 
these for program 
improvement. 

b. PDS partners 
collaborate to ensure 
that all education is 
multicultural;  
c.  PDS partners focus 
on meeting the needs 
of diverse learners to 
eliminate achievement 
gaps. 
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Appendix C 

 

BCPS ELEMENTARY SCHOOL AND COLLEGE PDS PARTNERSHIP 
REFLECTION ON THE STANDARDS FOR MARYLAND PROFESSIONAL DEVELOPMENT SCHOOLS  

 Items in red are activities we completed this year. 

 Items in black are activities we did not complete this year. 

 Items in blue are recommendations for next year 
 

STANDARD TEACHER 
PREPARATION 

PROFESSIONAL 
DEVELOPMENT 

RESEARCH AND 
INQUIRY 

STUDENT 
ACHIEVEMENT 

 

I. LEARNING 

COMMUNITY 

 

 Team planning for daily 

and long term instruction 

 Academic Teams 

 Planning special events 

(i.e field trips) 

 Parent conferences 

 Back to School Night prep 

 Small group instruction 

 Writer’s Workshop 

 Planning for 

differentiation 

 Observe IA and PA 

 

 Team planning for daily 

and long term instruction 

 BCPS Professional Dev 

 Involve in outside 

conferences 

 Collaborate on Action 

Research 

 Support IHE coursework 

 Parent Conference 

PowerPoint 

 Components of a 

Successful Reading 

Program 

 White Oak Resource 

Center visit 

 Comments for Next Year 

 Use of Publisher for 

Trifold 

 

 Action Research 

 Training given to Interns 

in DIBELS 

 Middle School Tutorial 

 Score/analyze DIBELS 

 Mentoring Program 

 Reading Partners Tutorial * 

 Short Term Interventions 

 

 Critical Questions 

 Formative Assessments 

 Posting Objectives 

 Informal Post 

Observation Conferences 

 Data Observation  

 Pre-Conferences 

II. COLLABORATION  Team Planning 

 Curriculum guides 

 Formal and informal post 

conferences 

 Connections with special 

area teachers 

 PDS Committee meetings 

(once a month) 

 IHE courses 

 BCPS Professional 

Development 

 Observation of teachers 

 Academic and Grade 

Level Teams 

 Analysis of databases 

 Action Research 

 

 

 Use of databases 

 DIBELS assessments 

 Academic Teams 

 SIT 

 MSA Planning (will not 

be allowed to proctor 
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 Locating resources 

 Developing organizational 

skills 

 Time for Sophomores to 

meet with supervising 

teachers to 

collaborate/plan 

 Interview Process 

 

 

 Observed Team Process 

 Observation of Special 

Area Teachers 

 Presented Action 

Research Proposal to 

teachers at faculty 

meeting 

 Suggestions for Next 

Year  

 Behavior Management 

PowerPoint 

 Gallery Walk for 

Behavior Management 

 Interview Preparation for 

Interns  

next year) 

 

 

III. ACCOUNTABILITY 

 

 

 

 

 

 

 

 

 

 Work with teachers to 

design lessons and 

document achievement 

 Provide summaries of 

informal observations for 

intern portfolios 

 Year end meeting to 

debrief 

 Meet with Intern 

Supervising Teachers 

monthly 

 
Suggestions for next year:        

Meet more in Sept. and 

provide suggested timeline 

for new supervising 

teachers. 

 

 Ongoing dialogue and 

reflection 

 Celebrate intern 

achievements (i.e Action 

Research) 

 Repeat Teacher’s 

presentation 

 Set goals for school as 

PDS and evaluate at end 

of year 

 

 

 Maintain student database 

for reading and math 

 Maintain anecdotal 

records 

 Interns develop personal 

record keeping strategies 

 

 

 Analyze data: MSA, 

DIBELS,  

 Action Research – 

measure both 

qualitatively and 

quanitatively 

 Add PDS component to 

Climate Survey 

 

 

 
Comments for Next Year 

 Provide training for 

MSA, DIBELS, SIPPS 



 

  20 

 

IV. ORGANIZATION, 

ROLES, AND 

RESOURCES 

 

 PDS Coordinating 

Committee 

 PDS Coordinators 

 Set clear intern 

expectations 

 Standard lesson plan 

format 

 Develop feedback form: 

What have you learned? 

What additional 

information do you need?                               

Concerns/questions? 

 Develop Intern Resource 

Packet 

 Spend time in every 

classroom within the 

grade level 

 Give option to observe 

other grades 

 

 Develop teacher 

evaluation/reflection as a 

mentor 

 Teacher have access to 

graduate IHE programs 

 Access to IHE facilities 

and library 

 

  

 School supports Action 

Research Projects – 

presented to SIT 

 Action Research 

collaboration based on 

school data needs 

 Interns participate in 

grade level meetings,  IEP 

teams and parent 

conferences 

 Provide training/modeling 

for interns in 

confidentiality issues, 

release of records, and 

sharing difficult 

information with parents 

 

 Action research 

 Conduct a school based 

examination of PDS – 

how does it work best for 

us? 

 

 

V. DIVERSITY AND 

EQUALITY 

 Provide opportunities for 

interns to move beyond 

homeroom classroom 

 Provide opportunities for 

interns to work with 

special needs students 

 Involve interns in Oxford 

partnership 

 Involve interns in 

environmental activities 

 Involve interns in Student 

Council activities 

 Involve interns in BCPS 

county wide activities 

 Involve interns in faculty 

discussion groups 

 

 Action Research 

 Timeline for Action 

Research 

 Guidelines given for 

Action Research 

 

 Involve interns in SIT 

 Involve interns in cultural 

assemblies and activities 
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Appendix D 

 
I. Learning Community 
 
 How will the partnership recognize and support the distinct learning needs of faculty/staff, interns, 
students, parents, and community members? 
 

TEACHER PREPARATION CONTINUING PROFESSIONAL DEVELOPMENT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 
 
 
 

 
 
 
 
 

RESEARCH AND INQUIRY STUDENT ACHIEVEMENT 
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II. Collaboration 
 
 How will the partners work together to carry out the collaboratively defined mission of the PDS? 
 

TEACHER PREPARATION CONTINUING PROFESSIONAL DEVELOPMENT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

RESEARCH AND INQUIRY STUDENT ACHIEVEMENT 
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III. Accountability 
 
 How will partners accept the responsibility of and be accountable for upholding professional standards 
for preparing and renewing teachers in accordance with the local and state standards for professional 
development schools, teacher certification, and program accreditation? 
 

TEACHER PREPARATION CONTINUING PROFESSIONAL DEVELOPMENT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

RESEARCH AND INQUIRY STUDENT ACHIEVEMENT 
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IV.  Organization, Roles, and Resources 
 
 How will partners allocate resources to support the continuous improvement of teaching and learning? 
 

TEACHER PREPARATION CONTINUING PROFESSIONAL DEVELOPMENT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

RESEARCH AND INQUIRY STUDENT ACHIEVEMENT 
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V. Diversity and Equality 
 
 How will partners support equitable involvement of PreK-16 faculty/staff and interns to support equitable 
outcomes for diverse learners? 
 

TEACHER PREPARATION CONTINUING PROFESSIONAL DEVELOPMENT 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

RESEARCH AND INQUIRY STUDENT ACHIEVEMENT 
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