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INFORMATION

BCPS has had a Gifted and Talented Education program since 1979. In 1995 an external
evaluation of the program was conducted with one of the recommendations calling for
the development of a Board Policy as one strategy for consistent implementation. Under
Dr. Joe A. Hairston, arenewed commitment was made to the program. The commitment
resulted in the adoption of Board Policy and Rule 6135 in 2003.

Thisisthe third annual report on the ongoing implementation of the Gifted and Talented
Education Program. The report is divided into six sections. Gifted and Talented
Education Enrollment; Gifted and Talented Education Student Achievement; Program
Implementation; Curriculum; Professional Development; and Patterns, Trends, and
Recommendations for improvement. This report provides information to satisfy Board
Policy and Rule 6135, Instruction: The Gifted and Talented Education Program.



EXECUTIVE SUMMARY

The Gifted and Taented Education program in Baltimore County Public Schools
provides services to students K-12.

In Grades K through 2 the Primary Talent Development program is imbedded within
the science curriculum for all students and provides a structure for nurturing
achievement behaviors such as persistence, resourcefulness, and inquisitiveness.
Students are formally identified for gifted and talented programs at the end of Grade
2.

In Grades K through 2, Primary Achievement and Curriculum Enrichment (PACE)
curriculum provides a foundation for students who require reading/language arts
instruction beyond the regular academic program. Students are formally identified for
gifted and talented reading/language arts programs by the end of the second quarter
of Grade 3.

In Grades 1 and 2, Primary Achievement and Curriculum Enrichment (PACE)
mathematics provides differentiated activities and resources for students who
demonstrate proficiency in grade level expectations. Students are formally
identified for gifted and talented mathematics programs by the beginning of the
second quarter of Grade 3.

In Grades 3 through 5, the identified students experience highly challenging content
and materials in reading/language arts, mathematics, science, and/or social studies
through enrichment and acceleration.

In middle school, the program is delivered in homogeneously grouped classesin art,
English, mathematics, science, and/or socia studies.

High schools offer a sequence of Gifted and Talented Education coursesin art,
English, mathematics, science, and social studies. Additionally, Advanced
Placement (AP) courses are offered in Grades 10 through 12 in all high schools;
International Baccalaureate (IB) courses are offered in Grades 11 and 12 in two
magnet high schools (Milford Mill Academy and Kenwood High).

On September 9, 2003, the Board of Education affirmed its renewed commitment to
an excellent and equitable Gifted and Talented Education program through the
adoption of Board Policy 6135, The Gifted and Talented Education Program. The
policy embodies three overarching themes: equity, excellence, and accountability.

Equity is measured by assessing implementation of programs that nurture potential in
al students, exemplified by the Primary Taent Devel opment program.
Disaggregation of student enrollment data assists in developing strategies designed to
ensure equitabl e access to gifted education programs.

Program excellence is measured by analyzing student achievement data, providing
rigorous, differentiated curriculafor students; and offering professional and staff
development for teachers in gifted education.



*  Accountability and monitoring of program implementation are assured through the
area assistant superintendents as they work with principals, staff and teachers. The
school principals, under the direction of the area assistant superintendents, implement
the Gifted and Talented Education program in the local school according to the
Handbook of Procedures for Implementing the Gifted and Talented Education
Programin Elementary Schools, in Middle Schools and, in High Schools.

Policy 6135 requires a semi-annual status report to the Board of Education detailing
disaggregated student enrollment, achievement data, and recommendations for
improvement. In keeping with these requirements, a report establishing the baseline
status of the Gifted and Talented Education program was prepared in 2003-04. Thisthird
annual report is organized in six sections: (1) Gifted and Talented Education Enrollment,
(2) Gifted and Talented Education Student Achievement, (3) Program Implementation,
(4) Curriculum, (5) Professional Development, and (6) Patterns, Trends, and
Recommendations.

The summary of student enrollment datain Part |I: Gifted and Talented Education
Student Enrollment clearly illustrates trendsin GT student enrollment over afive-year
period. Thetotal school enrollment for BCPS in 2005-06 was 107,386 students. Of the
total school enrollment, 19,597 students were enrolled in Gifted and Talented Education
programs. Thetotal GT elementary enrollment in 2005-06 was 5,036; the middle school
GT enrollment was 5,652; and the high school GT enrollment was 8,899.

* In Grades 3-5 GT student enrollment, as a percentage of total grade level enrollment,
increased 6.2 percentage points from 15.8% in 2001-02 to 22.0% in 2005-06.

* Atthesecondary level, the Grade 6-8 GT student enrollment, as a percentage of total
grade level enrollment, increased 3.7 percentage points between 2001-02 and 2005-
06. Grade 6-8 GT students comprised 19.5% of al grade 6-8 studentsin 2001-02
compared with 23.2% of al 6-8 studentsin 2005-06. Grade 9-12 GT student
enrollment, as a percentage of total grade level enrollment, increased by 5.3
percentage points between 2001-02 and 2005-06. Grade 9-12 GT students
comprised 21.5% of all grade 9-12 students in 2001-02 compared with 26.8% of all
Grade 9-12 students in 2005-06.

» The percentage of GT students who are femal e exceeds the percentage of GT students
who are male at each grade level. Thisisin contrast to BCPS total enrollment from
2001-2006 which has male enrollment (51%) and female enrollment (49%) remaining
constant over the five year period.

* The participation percentage of GT students disaggregated by race/ethnicity reflects
BCPStotal student enroliment. The participation percentage of GT students who are
White has decreased over the past five years at each grade level while the
participation percentage of African American, Asian and Hispanic students has
increased at each grade level. This mirrors BCPStotal enrollment which shows
change from 2001-2002 (percentage of total enrollment -32.7% African
American, 4% Asian, 59.7% White, 2% Hispanic) to 2005-06 (percentage of total
enrollment - 37% African American, 5% Asian, 52% White, 3% Hispanic).



* In 2005-06 the percentage of elementary GT FARM students (19%) was about one-
half of the percentage of FARM students in the BCPS (39%). However, in 2005-06,
46% studentsin Title | elementary schools received FARM services. Thisratio has
been increasing over the past five years. The percentage of middle school GT students
receiving FARM services (18%) is less than half of the percentage of middle school
FARM studentsin BCPS (37%). The percent of high school GT FARM students
(12%) was less than half the total percent of high school BCPS FARM students
(26%).

Part 11: Gifted and Talented Education Program Student Achievement presents
student achievement data using Reading and Mathematics M SA results for Grades 3, 5, 8,
and 10. In Grades 3, 5, and 8, 98% or better of al GT students scored in the proficient or
advanced category on the Reading MSA in 2006. More than 99% of Grade 3, 5, and 8
GT students scored in the proficient or advanced category on Mathematics MSA in 2006.
In 2005-06, 99% of CATALY ST (Title | schools with site-based GT Education resource
teachers) GT students at Grade 3-5 scored proficient or advanced on the Reading MSA
and on the Mathematics MSA.

In 2005-2006, between 98% and 99% of BCPS GT secondary students passed the four
Maryland High School Assessments. Among high school GT students who took the HSA
Algebra assessment in 2005-06, 98% passed. Ninety-nine percent (99%) of GT students
passed the English 2 HSA, 99% passed the Biology HSA, and 99% passed the
Government HSA.

In 2005-2006, between 85% and 97% of GT studentsin Grades 9, 10, and 11 participated
inthe PSAT. SAT participation rate among Grade 12 GT students in BCPS was 89%.
Approximately 39% of GT students participated in one or more Advanced Placement
examinations. In 2005-06, 71% of GT students received passing scores on AP exams
(defined as receiving a score of 3, 4, or 5 on the specific AP exam).

Part I11: Program I mplementation identifies four areas for review, ranging from
systemwide programs to site-specific programs: Primary Talent Development, including
Mid-Y ear and End-of-Y ear Portfolio Reviews; Differentiation in Middle School GT
Education; GT Education Program Implementation in Focused Support Schools
(formerly designated as Targeted Schools); and the CATALY ST Project: GT Education
in Title | Elementary Schools.

Classroom walkthroughs were conducted in cooperation with secondary curriculum
offices to observe the differentiation of content, process, product, and learning
environment in the implementation of Gifted and Talented Education curricula. The data
collected from these observations were used to assess the need for curriculum
development and to plan staff development opportunities.

In 2005-06, the area assistant superintendents met with the executive director of the
Department of Special Programs, PreK-12, the coordinator of Gifted and Talented
Education, and GT education resource teachers to identify elementary and middle schools



in need of focused support for consistent implementation of the Gifted and Taented
Education program. As aresult of that meeting, 27 elementary, 16 middle schools, and 14
high schools were identified as schools to receive focused support (Focused Support
Schools).

Since 2003-04 site-based GT education resource teachers, CATALY ST teachers, have
been assigned to Title | elementary schools to support high quality GT education
services. Datafrom CATALY ST teachers highlight the collaborative aspects of the
project with amajority of services supporting teachers in implementing differentiated GT
teaching and learning in the regular classroom. While 99% of the CATALY ST GT
students achieved at the proficient or advanced level on the 2005-2006 M SA reading and
mathematics tests, fewer students achieved at the advanced level when compared to GT
education students countywide.

Part 1V. Curriculum is based on an integrated concept that involves a combination of
approaches including elements from three curricular dimensions that are successful with
gifted students: 1) overarching concepts, 2) advanced content and 3) process/product.
Overarching concepts provide students the opportunity to develop schema upon which
new learning is connected. In Grade 4, for example, the concept of relationshipsis

devel oped throughout the literary selections. In socia studies and science, the concept is
translated to the interrelationship of systems: political, social, economic, environmental,
and planetary. Advanced content in mathematics beginsin Grade 3 by compacting and
accelerating the instructional program. Students enrolled in middle school and high
school gifted and talented education or Advanced Placement courses are engaged in
advanced content. Product/process differentiation isincluded in the curriculum guides
and may include tiered assignments, curriculum compacting, open-ended questions or
activities, performance-based products, and learning centers. The Gifted and Talented
Education curriculum is intended to meet the needs of the gifted in the regular classroom
environments. We continue to focus curricular goals and instructional delivery strategies
to maximize classroom teachers’ efforts to be successful in these environments. During
2006-2007 BCPS developed new curricular materials for the reading/language arts and
math programs. Key among those were Elementary Mathematics Gifted and Talented
Grade 5; Grade 3 Gifted and Talented Education Reading/Language Arts Program
Scope and Sequence; Gifted and Talented Grade 6 English; Gifted and Talented Grade 8
English, and Gifted and Talented Grade 8 American History.

Part V: Professional Development provides a summary of participationin GT
education professional development opportunities. During the 2005-2006 and 2006-07
school years, 3,724 teachers engaged in 166 GT professional development sessions. This
included 108 sessions for Primary Talent Development (PTD) which served 1,343
participants. The sessions were designed to introduce PTD to teachers new to primary
grades and included |esson modeling, strategies for record-keeping, gathering anecdotal
data, and the development of student portfolios. There were 13 professional development
sessions for elementary math serving 626 participants. Training was offered for teachers
new to GT and provided instructional strategies, grouping, assessment, and overview of
new grade level curricula. Follow-up sessions were offered to facilitate collegial sharing



and models of best practices. There were ten professiona development and teacher
feedback sessions for elementary reading/language arts serving 440 participants. Eleven
middle school sessions served 317 participants. New curriculum was presented to Grade
6 and 8 GT English teachers, and Grade 8 GT socia studies teachers. Among the sessions
were included specialized trainings in Touchstones (a reading enrichment program for
Grade 6). There were two general sessions targeting teachers new to GT education that
served 110 participants, and three school s requested sessions on higher-level questioning
and differentiation.

Part VI: Patterns, Trends, and Recommendationsfocuses on program implementation
and professional development. Thisinformation will be used to ensure continuous
improvement of the program as called for in Board Policy 6135, Introduction: The Gifted
and Talented Education Program.



Part V. Gifted and Talented Education Professional Development

Ongoing, systemic professional development is
essential for providing the high quality Gifted and
Talented Education program services specified by
Board Policy 6135. It is essential that “the school
system provide a continuum of appropriately differ-
entiated educational experiences and services kinder-
garten through Grade 12 that are research-based and
aligned with the system’s mission and goals.”
Differentiation for gifted and talented students
reflects  “multiple  instructional  approaches
addressing gifted and talented students’ unique abili-
ties and interests by wvarying the instructional
content, processes, and products.” (Rule 6135 1.b)
Therefore, in order to effectively differentiate
instructional experiences, teachers in the BCPS
Gifted and Talented Education program require
sound content knowledge and specialized peda-
gogy. The data documenting the status of Gifted and
Talented Education professional development reflect
teacher participation in GT Education professional
development opportunities.

The BCPS Blueprint for Progress Performance Goal
3, states that “all teachers... will participate in ‘high
quality’ differentiated professional development”
(3.2) and that the system will provide “a variety of
‘high quality’ professional development opportuni-
ties that focus on teachers’... assessed needs” (3.f)
including “professional development opportunities
on cross-cultural and differentiation strategies for all

staff.” Training provides teachers with information
regarding the characteristics of giftedness, differenti-
ation strategies, and gifted and talented education
referral and review procedures and timelines.

This report focuses on the differentiated 2005-2007
countywide Gifted and Talented Education profes-
sional development opportunities sponsored or co-
sponsored by the Office of Gifted and Talented
Education. Other professional development opportu-
nities were provided by the offices within the Divi-
sion of Curriculum and Instruction but are not
specified. The professional development was
designed to address the goals of the Blueprint for
Progress and, as specified in the BCPS Master Plan,
to support the implementation of the GT program.

To address these goals, professional development
opportunities were categorized as general (GT educa-
tion instructional pedagogy) or subject-specific
(content related). The subject-specific training was
further categorized as: training in new curriculum
(essential topics) or training based on teacher needs/
interest assessment (differentiated topics). A total of
166 different Gifted and Talented Education general
and subject-specific training opportunities were
offered providing professional development for
3,724 participants for the period 2005-2007.

Table: Professional Development Provided to Teachers of GT Students 2005-2007

Type Number of Sessions = Percent of Sessions = # of Participants
General 4 2.4% 276
Primary Talent Development 108 65.1% 1343
Grade 4 GT Curriculum 23 13.9% 1066
CATALYST 20 12.0% 722
Middle School GT Curriculum 11 6.6% 317
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The participants in the professional development
were elementary and middle school teachers in the
Gifted and Talented Education program. Teachers
were made aware of professional development



training through a variety of methods: announce-
ments in the Superintendent’s Bulletin, countywide
Professional Development Day schedules, targeted
email and interoffice mailings, department chair
meetings, GT facilitator meetings, and the office of
Gifted and Talented Education Website.

Participation data were collected and summarized by
the Office of Gifted and Talented Education staff.
Each participant signed an attendance sheet at the
professional development training. These attendance
data were entered into a database organized by
school and topic. There were a total of 3,724 partic-
ipants for these training opportunities (duplicated
count). Of these 3,724 participants:

¢ 2.4% of participants attended general GT Educa-
tion topics, K-12.

4 65.1% of participants attended Primary Talent

Development topics.

13.9% of participants attended Grade 4 GT
Education topics.

¢ 12.0% of participants attended CATALYST topics

4 6.6% of participants attended Middle School GT
Education topics.

¢

General GT Education Pedagogy

Among the 166 professional development opportuni-
ties offered from 2005-2007, 2.4% were on general
(GT pedagogy) topics. Additionally, the five regu-
larly scheduled GT facilitator meetings (not reflected
in the general GT education topics) are considered
essential for GT referral and review and other
program updates. Each school is to send a represen-
tative to the meetings. Seven facilitator meetings
were held from 2005-2006 and 2006-2007 and by the
conclusion of the each year every elementary and
middle school had sent a representative to at least
one meeting. The general pedagogy sessions took
place in two forums. In 2005-2006, a two-day
August inservice was offered for teachers new to
Gifted and Talented Education, Grades 3-12 (128
attended, duplicated count). In 2006-2007, the
inservice for teachers new to Gifted and Talented
Education, Grades 3-12 was conducted in two
sessions, one in October and the other in November
(148 attended, duplicated count).
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Primary Talent Development

Among the subject-specific training topics during
2005-06 and 2006-07, 108 sessions (46.6%) focused
on the Primary Talent Development (PTD) program.
Continuous, differentiated professional development
remained a foundational goal of the program.
Training sessions during the 2005-06 school year
targeted four specific subgroups: teachers new to
PTD, teachers experienced with PTD, Gifted and
Talented Education CATALYST resource teachers,
and outreach workshops in support of MSDE initia-
tives.

Following an introduction to Primary Talent Devel-
opment at the 2005-06 August New Teacher Induc-
tion (3 sessions; 150 participants) and the New
Teacher Academy (1 session; 170 participants),
essential training for teachers new to PTD was
provided through focused fall grade level area cluster
meetings (5 sessions; 51% [54 schools] represented:;
113 participants).

Experienced teachers were offered PTD training
through a variety of venues. To strengthen inter-
office collaborations and achieve mutual achieve-
ment outcomes, PTD workshops were conducted for
the Science/math resource teachers (1 session; 31
participants) and the staff of the elementary reading
office (1 session; 10 participants). Communicating
PTD goals and objectives at the administrative level
was strengthened by including PTD as an agenda
item at two general elementary principals’ meetings
(2 sessions; 137 participants). PTD was also part of
the agenda at two Southeast Area meetings (2
sessions; 48 participants). The Primary Talent Devel-
opment Inservice Course (MSDE 01-02-03) was
conducted in the fall (5 sessions, 7 participants).
Requests for differentiated support based upon need
and interest were met by providing forty-four (44)
school based visits by the two central office Primary
Talent Development resource teachers. This
focused, differentiated support strengthened program
implementation and expanded school-based capacity.
On two separate occasions, PTD was the agenda
topic at school based faculty meetings (2 sessions, 43
participants).



The Gifted and Talented CATALYST resource
teacher plays a vital role in supporting the effective
and consistent implementation of Primary Talent
Development in their assigned schools. Three
CATALYST trainings were provided: one to review
and clarify the PTD goals for the year, one to support
CATALYST teachers in the mid-year PTD Portfolio
Review process, and one to support CATALYST
teachers in the end-of-year PTD Portfolio Review
process. All CATALYST teachers (30) attended each
of these trainings.

The invitation to participate in the second annual
Primary Talent Development Showcase and Celebra-
tion (1 session) was also extended to all elementary
schools. Over one hundred and fifty-seven (157) K-
2 teachers, administrators, and interested stake-
holders attended this end-of-year event.

In addition to systemic professional development,
the BCPS Primary Talent Development program
continued to serve as an exemplar for the Maryland
State Department of Education (MSDE). In collabo-
ration with this statewide initiative, three outreach
workshops and one conference presentation were
conducted informing 167 total participants repre-
senting several Maryland counties. A vital link to
communicating the goals and outcomes of Primary
Talent Development is the Citizens’ Advisory
Committee (CAC) for Gifted and Talented Educa-
tion. This link was strengthened by addressing PTD
as an agenda item at the spring meeting with Dr.
Hairston (1 session, 20 participants).

Training sessions conducted for the 2006-07 school
year targeted five specific subgroups: teachers new
to Primary Talent Development (PTD), teachers
experienced with PTD, new PTD PreK pilot program
expansion initiatives, Gifted and Talented Education-
CATALYST resource teachers, and outreach work-
shops in support of MSDE initiatives.

Following sessions at the 2006-07 New Teacher
Induction (3 sessions, 60 participants), essential
training for teachers new to PTD was offered to all
elementary schools and provided through focused
fall grade level cluster meetings (3 sessions; 55
participants). Four workshops were conducted to
support the PTD PreK Pilot program (4 sessions, 38
participants).
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Support for teachers experienced with PTD was
provided through a PTD MSDE fall inservice course
(8 participants) and seventy-four (74) school based
support visits by the two centrally located PTD
resource teachers. A Portfolio Review Workshop
was offered to support schools in conducting port-
folio reviews (1 session, 4 participants).

The Gifted and Talented CATALYST resource
teacher’s role remains vital to the effective and
consistent implementation of Primary Talent Devel-
opment in their assigned schools. One (1) fall
session provided initial overview and support to new
CATALYSTS (11 participants) and one (1) fall
session expanded on 2006-07 PTD plans for all
CATALYSTS (31 participants). One (1) mid-year
CATALYST meeting focused on conducting PTD
Mid-Year Portfolio Reviews (31 participants) and
one (1) end-of-year CATALY ST meeting focused on
conducting PTD End-of-Year Portfolio Reviews.

The invitation to participate in the third annual
Primary Talent Development Showcase and Celebra-
tion (1 session) was also extended to all elementary
schools. Over one hundred and fifty-one (151) K-2
teachers, administrators, and interested stakeholders
attended this end-of-year event.

PTD outreach sessions were provided on three occa-
sions to date: the October Maryland State Depart-
ment of Education GT Conference (15 participants);
a PTD Walk-Through for St. Mary’s Public Schools
(2 sessions, 40 participants); and a two day support
for SMCPS end-of-year portfolio review process.

CATALYST Program Professional
Development

Of the 166 professional development opportunities
offered from 2005-2007, 12.0% were on CATALYST
topics. CATALYST teachers attended monthly
professional development meetings in 2005-2006.
These meetings were usually scheduled for the first
Friday of the month beginning in August and ending
in June. Topics included curricula updates, gifted
and talented strategies for the classroom, profes-
sional growth through research articles addressing
best practices in gifted education, technology inte-
gration with online research modules, and a teacher
field trip to the Reginald F. Lewis Museum and the



National Aquarium in Baltimore. This teacher field
trip provided an opportunity for CATALYST
teachers to make GT curricula connections and to
evaluate these local resources for additional learning
opportunities for students. In addition, a meeting for
new CATALYST teachers occurred in August to
acquaint these teachers with the gifted and talented
expectations, curricula, and duties and responsibili-
ties of the CATALYST position. The final meeting
of the year was an appreciation session for CATA-
LYST principals and teachers. During this meeting,
the CATALYST role in Title I schools was revisited
and principals had the opportunity to offer feedback
regarding program implementation.

CATALYST teachers were divided into five Critical
Friends Groups to discuss a book relevant to gifted
and talented issues. The book selection for the 2005-
2006 school year was Boys in Crisis authored by Dr.
Paul Slocum. Dr. Slocum had presented his research
on gifted students in poverty for the CATALYST
teachers and Gifted and Talented facilitators during
the previous year. This book served as an extension
of his continued research. The Critical Friends
Groups were facilitated by the elementary resource
teachers in the Office of Gifted and Talented Educa-
tion. Critical Friends Groups met five times a year in
designated areas of the county. The groups were
asked to discuss the book with the following essen-
tial questions in mind:

4 How does this information relate to my school
and its students?

4 How can | use this information to assist my
teachers and students to reach or exceed their
potentials?

Critical Friends Groups also served as an additional
opportunity to address concerns and/or questions of
the CATALYST teachers. These small groups also
provided another connection to the Office of Gifted
and Talented Education through the assigned
elementary resource teacher.
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Grade 4 Gifted and Talented Education
Professional Development

Of the 166 GT Education Professional Development
topics offered from 2005-2007, 13.9% were in Grade
4 Gifted and Talented mathematics, and reading/
language arts curricula.

In elementary mathematics, training for teachers new
to GT was offered during the new GT teacher course.
Sessions included training in Grade 3 PACE mathe-
matics, planning for instruction in the two-book GT 4
mathematics classroom, planning for instruction in
the GT 4 mathematics classroom utilizing the Grade
5 curriculum, and planning for instruction in the GT
5 mathematics class. Attendance ranged from four
attendees for Grade 3 PACE to one attendee for plan-
ning for instruction in GT 5 mathematics.

In September 2005 GT CATALYST resource
teachers (25 attended) and STEM resource teachers
(26 attended) were provided with an elementary GT
mathematics update and program overview, in order
to provide them with the necessary information to
support teachers and the program implementation in
their schools. In May 2006 GT CATALYST resource
teachers (25 attended) and STEM resource teachers
(27 attended) were trained on the revised sequence
for elementary GT mathematics. Suggested plans for
transitioning PACE and GT students from their
current programs to the new elementary mathematics
textbook program were also shared with the resource
teachers, in order for them to support the school-
based teams which were discussing transition
options to best meet the instructional and develop-
mental needs of their identified students.

During the 2005 summer curriculum workshop, the
Grade Five Gifted and Talented Education Reading/
Language Arts Program: Scope and Sequence was
revised to align units with the Voluntary State
Curriculum. In October of 2005 the newly revised
guide was presented to elementary principals. Grade
5 GT reading/language arts teachers were presented
with a single training for use of the guide in
November of 2005. Seventy-four teachers attended
this training at five locations: 15 in the Central Area,
24 in the Northeast, 15 in the Southeast, 9 in the
Southwest, and 11 in the Northwest areas.



In April 2006 teachers of Grade 3, 4, and 5 Gifted
and Talented Education reading/language arts
programs were included in sessions to provide feed-
back about existing curriculum guides. Reactions
from these groups of teachers were used in the plan-
ning for revisions of the GT Grade 3 reading/
language arts curriculum guide during the summer of
2006. Thirty-nine third grade teachers representing
38 schools attended the feedback session. At the
fourth grade level, 23 teachers representing 23
schools were in attendance. At the fifth grade level,
26 teachers representing 25 schools attended. In
addition, a survey was utilized to determine needs
for future professional development opportunities.

After the GT Grade 3 curriculum guide was revised,
elementary principals were presented an overview of
the advanced units of study for both Continuums
One and Two in September. Subsequently Grade 3
GT reading/language arts teachers were provided
newly revised guides at professional development
sessions. Attendance at the trainings were as follows:
September 2006 — 23 GT CATALYST teachers, 122
classroom teachers representing 89 schools;
November 2006 — 71 classroom teachers repre-
senting 70 schools; and 79 teachers representing 73
schools in January 2007. Training included an in-
depth overview of the program and how it aligned
with the Voluntary State Curriculum to meet the
demands of the MSA. Differentiation strategies and
techniques for advanced learners were also high-
lighted. A makeup session was held in January 2007
for nine schools which were not represented at any of
the prior trainings. Seven schools sent representa-
tives to this session. In May of 2007 a needs assess-
ment was administered to direct future professional
development opportunities for third grade teachers.

In August 2006 presentations were made at the
August Summer Academies hosted by the elemen-
tary reading office. Teachers new to teaching were
provided an overview of the identification of gifted
students using the Referral and Review process, the
GT reading/language arts program scope and
sequence for Grades 3-5, an overview of differentia-
tion using the two-group reading lesson model, and a
presentation of the specific materials and reading
selections included in the GT reading/language arts
programs. Resources and support opportunities were
also presented.
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Professional Development Offerings for
Middle School GT Teachers

Of the 166 GT Education professional development
topics offered from 2005-2007, 6.6% were on middle
school English, social studies, and reading curricular
topics. Professional development training for GT
English teachers was held for both categories of
training: essential training in new curriculum and
differentiated training in direct response to teacher
needs assessment.

On the August Professional Development Day, an
overview of the new curriculum was presented to
Grade 6 GT English teachers ( 41 attended repre-
senting 96% of middle schools). New curriculum
was presented to Grade 8 GT English teachers (40
attended representing 100% of middle schools).
Touchstones training, a reading enrichment program
for Grade 6 GT reading teachers, was offered to all
middle schools that had not received the training the
previous year or that had teachers new to the
teaching of Touchstones after the school day (5
teachers attended representing 15% of middle
schools).

Two differentiated workshops, one in November and
one in February, related to implementing the new
curricula for Grade 6 GT English teachers were
offered after school (10 teachers representing 29.6%
of middle schools attended). Two differentiated
workshops, one in November and one in February,
related to implementing the new curricula for Grade
8 GT English teachers were offered after school (8
teachers representing 22% of middle schools
attended). One differentiated after school opportu-
nity was offered related to Touchstones implementa-
tion/strategies for teachers of Grade 6 GT reading (5
teachers attended, with 15% of middle schools repre-
sented).

Professional development training for GT social
studies teachers was held on the August Professional
Development Day addressing strategies for imple-
menting the new GT America’s Past curriculum in
Grade 8 (30 attended representing 100% of middle
schools).



Professional development training for GT science
and math teachers was presented for three middle
school combined math and science departments.
Professional development topics included strategies
and best practices for differentiating instruction for
GT math and science classes (80 teachers attended,
representing math and science teachers in Arbutus,
Windsor Mill, and Stemmers Run middle schools).

In addition, whole-faculty staff development
sessions were offered for two middle schools on the
topic of higher level questioning and differentiation
(165 teachers attended, representing the faculties of
Loch Raven Academy and Holabird Middle School).

Professional Development Offerings for
High School GT Teachers

Professional development training for Gifted and
Talented Education high school teachers was held for
both categories of training: essential training in new
curriculum and differentiated training in direct
response to teacher needs in 2005-2006.

On the August Professional Development Day, new
curriculum was presented related to the grade and
content units. Additional staff development was
provided on an individual school basis via depart-
ment meetings and/or on an individual teacher basis
as requested by the school or individual teacher.
Selected teachers also attended specialized AP and
AVID training through collaboration with the various
content offices.

GT Education Professional Development Topics
2005 - 2006 and 2006 - 2007

CATALYST - 12.0% General - 2.4%

Middle School - 6.6%

Elementary - 13.9%

PTD-65.1%




Part VI. Gifted and Talented Education Patterns, Trends and Recommendations

Primary Talent Development Data Patterns
and Trends

The following statements summarize the patterns
and trends in the 2005-06 Mid-Year Primary Talent
Development Mid-Year Portfolio Review conducted
between January 9 and February 28, 2006:

4 Leveled PTD Partnership support (CATALYST,
Focused, and Sustained) continues to provide all
schools (105) (including Woodholme Grade 4
which opened in the fall of 2005) with differenti-
ated, ongoing, gradual release support, and
professional development.

The percentage of schools (97%) presenting port-
folio documentation indicative of consistent
implementation of PTD remained consistent with
2004-2005 findings. These schools scored
between 3.0 and 4.0 on the PTD Rubric.

Three schools (3%) would benefit from staff
development and/or support focusing on
compiling and coding portfolio documentation in
accordance with review expectations.

The following statements summarize the patterns
and trends in the 2006-07 Mid-Year Primary Talent
Development Mid-Year Portfolio Review conducted
between January 22 and February 16, 2007:

4 Leveled PTD Partnership support (CATALYST,
Focused, and Sustained) continues to provide all
schools (105) (including Woodholme Grade 4
which opened in the fall of 2005) with differenti-
ated, ongoing, gradual release support, and
professional development.

The percentage of schools (100%) presenting
portfolio documentation indicative of consistent
program implementation is a system milestone.
These schools scored between 3.0 and 4.0 on the
Primary Talent Development Rubric.

One hundred percent (100%) of all BCPS elemen-
tary schools met or exceeded PTD Portfolio
Review expectations during the 2006-07 mid-year
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process, indicating that differentiated professional
development is effective.

PTD Portfolio worksheets, completed during each
school’s review process, will be valuable for iden-
tifying teachers or grade levels that might benefit
from additional school-based support and/or
resources.

The following statements summarize the patterns
and trends in the 2004-05 End-of-Year Primary
Talent Development Portfolio Reviews conducted
between May 20and June 7, 2005.

4 PTD was consistently implemented in all 104
BCPS elementary schools (no schools lacked
evidence of PTD portfolio documentation).

PTD is being used to identify students’ strengths
and potentials: 90% (94 schools) met or exceeded
portfolio review expectations, indicating that the
PTD enduring strategies are being used with
increasing intensity, frequency, and complexity.

43% (45 schools) improved portfolio review
scores from their 2004-2005 mid-year findings to
their 2004-2005 end-of-year findings, indicating
the benefits of effective communication and
ongoing professional development.

Thirty-eight more schools demonstrated (through
their mid-year review composite scores) the
ability to independently conduct PTD self-
reviews during the end-of-year process, providing
evidence of embedded PTD understandings and
practice.

The following statements summarize the patterns
and trends in the 2005-2006 End-of-Year Primary
Talent Development Portfolio Reviews conducted
between May 8and June 2, 2006:

4 PTD was consistently implemented in all 105
BCPS elementary schools (no schools lacked
evidence of PTD portfolio documentation).

PTD is being used to identify students’ strengths
and potentials: 97% (102 schools) met or
exceeded portfolio review expectations, indi-
cating that the PTD enduring strategies are being



used with increasing intensity, frequency, and
complexity.

37% (39 schools) improved portfolio review
scores from their 2004-05 mid-year findings to
their 2004-05 end-of-year findings, indicating the
benefits of effective communication and ongoing
professional development.

The following statements summarize the patterns
and trends in the 2006-07 End-of-Year Primary
Talent Development Portfolio Reviews conducted
between May 14 and June 8, 2007:

4 PTD continued to be consistently implemented in
all 105 BCPS elementary schools (no school
lacked evidence of PTD portfolio documentation).

PTD continued to be used as a tool to identify
student’s strengths and potentials: 99% (104
schools) met or exceed portfolio review expecta-
tions, indicating the PTD enduring strategies are
being used with increasing intensity, frequency,
and complexity and that ongoing, differentiated
professional development positively impacts
instruction and student outcomes.

36% (38 schools) improved portfolio review
scores and 18% (19 schools) maintained scores
from 2006-2007 mid-year findings to 2006-2007
end-of-year findings, indicating the continued
benefits of effective communication and ongoing
professional development.

Actions and Outcomes From Previous
Primary Talent Development Program
Recommendations

4 Ongoing professional development to targeted
subgroups (i.e. new, experienced, CATALYST,
and outreach) supports professional dialogue,
networking, and portfolio expectations and is
effective in meeting PTD Portfolio expectations.

School-based support, focused on the processes
involved in the compilation of portfolios,
continues to benefit schools. The 2004-2005
Mid-Year Review revealed fifteen (15) schools
with little or insufficient PTD portfolio documen-
tation. The 2005-2006 Mid-Year Review reduced
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that number to three (3) schools. All 105 elemen-
tary schools had sufficient documentation by the
2006-2007 Mid-Year Review.

Primary Talent Development Program
Recommendations Based on Review Data
and Curriculum Management Audit

The following recommendations for the Primary
Talent Development Program are based on the
patterns and trends in the review data and recom-
mendations from the Curriculum Management Audit
(2007).

4 Differentiated, ongoing support and targeted
professional development that focuses on the
effective implementation of grade level PTD
modules for all K-2 students will be continued.
The design and use of a PTD Staff Development
Needs Assessment will help in planning, deliv-
ering, and evaluating appropriate staff develop-
ment.

General professional development focused on the
use of the PTD Portfolio/PTD Cumulative Behav-
ioral Checklist as a Referral and Review Data
Source for gifted and talented programs and as a
source for recognizing the need for differentiated
instruction within classroom communities.
Utilizing the PTD Portfolio/PTD Cumulative
Behavioral Checklist will support schools in
reaching the stated goals of gifted education and
assist teachers as they refine their instructional
practices in order to increase student achieve-
ment.

Primary Talent Development Mid and End-of-
Year Portfolio Reviews will be conducted during
the 2007-08 school year in all 105 elementary
schools to continue to collect, compare, and use
data to measure program implementation and
inform professional development decisions.

The trends and patterns revealed in portfolios
receiving a rubric score of ‘4’ will be examined to
provide professional development for interpreting
the rubric descriptor, “new or modified applica-
tion of PTD strategies.”



Program Implementation Patterns and
Trends in the Focused Support Schools

The following patterns and trends can be observed
from the 2005-06 and 2006-07 data collected in the
45 focused support schools:

4 27 elementary and 17 middle schools were identi-
fied as focused support schools requiring various
levels of services.

The services involved at least five categories and
related activities, including meeting with princi-
pals, reviewing student profiles, attending referral
and review meetings, conducting grade level
meetings and GT classroom walkthroughs.

Services to the identified elementary schools
increased from 38 in 2003 to 188 in 2004. In
2004-05 however, the number of services
decreased to 105 in 28 identified schools. In
2005-06 the number of services at the elementary
schools increased to 107 and continued that
increase in 2006-07 to 119.

Services to the 15 identified middle schools more
than tripled from 2002-03 to 2003-04. In 2002-
03, 24 services were provided, while in 2003-04,
82 services were provided. In 2004-05 the
services to schools increased to 98 and the
number of schools increased to 17. In 2005-06
and 2006-07, the number of identified schools
remained constant while the services to the
schools increased from 103 in 2005-06 to a
system high of 153 in 2006-07.

97% of the 27 elementary schools held at least
one administrative meeting in 2005-07. Services
focused on student profiles were held at 36% of
the schools, while referral and review services
were held at 37% of the schools and grade level
meetings services were held at 44% of the
schools. Walkthroughs were conducted in 28% of
the identified elementary schools.

88% of the middle schools held at least one
administrative meeting and 76% had walk-
throughs in 2005-07. Profile reviews were held at
53% of the schools and review and referral
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services were conducted at 71% of the middle
schools.

Recommendations Based on Focused
Schools Implementation Data

The following program recommendations are
supported by the analysis of patterns and trends in
the focused support schools.

4 The Office of Gifted and Talented Education and

the area assistant superintendents will continue to
work with the schools to increase student involve-
ment and participation in GT Education .

The area assistant superintendents, in conjunction
with the Office of Gifted and Talented Education,
will continue to review program implementation
data to determine those schools that need to be
designated as focused support schools.

Services focused on student profiles, referral and
review and grade level meetings services will be
increased.

School principals will annually conduct a GT
program self-assessment to determine the support
services needed by their schools.

Schools with low numbers of identified students
will yearly assess the equity of their referral and
review procedures in order to take full advantage
of the multiple criteria included in the Referral
and Review process.

Using data resulting from walkthroughs, as
reported to the area assistant superintendents, the
Office of Gifted and Talented Education will
provide appropriate technical assistance.

CATALYST GT Project Patterns and Trends

The following patterns and trends are observable in
the CATALYST program implementation data:

4 Data on the CATALYST teachers’ services in
schools show that the program has been imple-
mented as a collaborative model with a majority
of services supporting teachers in implementing



the differentiated GT Education program in
regular classrooms.

CATALYST GT program enrollment data show
that students can effectively participate in GT
Education through diagnostic placements.

The percentage of CATALYST-GT students who
are African American continued to exceed the
percentage for non-CATALYST African Amer-
ican GT students. 50% of CATALYST GT
students were African American contrasted with
16% of non-CATALYST GT students. In Title |
schools, minority students comprised 58% of total
GT enrollment, 50% of which are African Amer-
ican. In non-Title I schools, minority students
comprised 25% of total GT enrollment, 16% of
which are African American.

While the students in the CATALYST GT
program achieved at the proficient or advanced
level on the MSA tests, fewer achieve at the
Advanced level when compared to GT Education
students countywide.

In CATALYST schools, 2006 MSA Reading data
indicate 53% of students in Grades 3-5 scored in
the Advanced level, a 4% increase from 49% in
2005.

In CATALYST schools, 2006 MSA Math data
indicate 53% of students in Grades 3-5 scored in
the Advanced level, a 5% increase from 48% in
2005.

In CATALYST schools, 2006 MSA Reading data
indicate 48% of students scoring in the Advanced
level are white and 52% of the students scoring in
the Advanced level are minority (44% of which
are African American), as compared to 77%
White and 23% minority (13% of which are
African American) in non-CATALYST schools.
This indicates that the reading achievement gap
between White and minority students is smaller
(4%) in CATALYST schools than in non-CATA-
LYST schools (54%).

In CATALYST schools, 2006 MSA math data
indicate 46% of students scoring in the Advanced
level are White and 54% of the students scoring in
the advanced level are minority (43% of which
are African American), as compared to 77%
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White and 23% minority (11% of which are
African American) in non-CATALY ST schools.
This indicates that the reading achievement gap
between White and minority students is smaller
(8%) in CATALYST schools than in non-CATA-
LYST schools (54%).

Recommendations for the CATALYST GT
Project Based on Data

The following recommendations for the CATALYST
GT Project are based on the analysis of patterns and
trends in the reviewed data and the Curriculum
Management Audit.

4 Funding and support for the CATALYST GT
Education project in Title | elementary schools
will continue.

4 The effectiveness of CATALYST program imple-
mentation in individual schools will be moni-
tored.

4 Professional development for GT CATALYST
teachers will continue to be offered as new or
revised curricula is introduced. Training and
support will be ongoing during the early stages of
implementation.

4 Student assessment data will be used to inform
decisions regarding delivery of instruction in GT
programs. Professional development will be
provided to refine instructional practices and the
use of data in order to increase student achieve-
ment.

4 Budget proposals to support Gifted and Talented
Education in all schools will be submitted for
consideration in future budget proposals.

GT Education Professional Development
Patterns and Trends

These patterns and trends can be observed from the
GT Education professional development data.

4 Gifted and Talented Education professional
development topics in 2005-06 and 2006-07
supported the professional development goals in
the Blueprint for Progress. Professional develop-



ment topics were offered consistently throughout
2005-06 and 2006-07. Professional development
included differentiated topics as well as subject-
specific/grade specific topics. Some professional
development was offered for graduate or in-
service credit. Professional development was
offered in general GT Education pedagogy as well
as subject-specific/grade-specific topics that are
essential for all teachers or differentiated by need
and interest. There were 166 professional devel-
opment sessions provided in GT Education in
2005-07 that involved 3,724 teachers. This
included 108 sessions for Primary Talent Devel-
opment, 13 sessions for elementary math, 10
elementary reading/language arts sessions,11
middle school sessions and 2 general sessions for
teachers new to GT Education.

Recommendations Based on Professional
Development Data and the Curriculum
Management Audit

The following program recommendations are based
on an analysis of patterns and trends in the GT
Education program professional development data
and the Curriculum Management Audit

¢

Given the large number of teachers new to
teaching and/or new to teaching GT courses,
professional development for all teachers new to
GT education will be offered.

Given the large numbers of GT students and
teachers in the secondary school programs, GT
professional development for this group of
teachers will be offered.

Professional development for elementary GT
mathematics teachers will continue to be offered
as new or revised curricula is introduced.
Training and support will be ongoing during the
early stages of implementation.

Student assessment data will be used to inform
decisions regarding delivery of instruction in GT
programs. Professional development will be
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provided to refine instructional practices and the
use of data in order to increase student achieve-
ment.

K-12 science GT professional development will
be offered.

Professional development for secondary GT
English and social studies teachers will continue
to be offered as new or revised curricula is intro-
duced. Training and support will be ongoing and
focus on both differentiated GT content and
differentiated GT strategies and procedures for
program implementation.

4 Working in conjunction with the Office of World

Languages, the process for the identification of
potential GT ELL students will be reevaluated to
identify ELL GT students in a timely manner and
provide them with appropriate services and
support.

Notification by the Office of Gifted and Talented
Education will be provided to principals when a
GT Education professional development topic is
essential so they can ensure their schools are
represented. School administrators and curric-
ulum office personnel will work together to
encourage teachers in the GT Education program
to pursue the in-depth differentiated GT profes-
sional development.

GT teachers need to be highly qualified in their
content areas, and well prepared in GT pedagogy
to ensure that they can develop, and deliver effec-
tive GT curriculum, and effectively assess GT
learners’ needs. Given this, BCPS will continue to
explore the development of a countywide GT
endorsement.

In collaboration with an area university, BCPS
teachers will be offered an opportunity to partici-
pate in a GT education cohort. Current planning
schedules the cohort to begin in the fall of 2007
through the fall of 2008. Additionally, the plan-
ning includes a four-course sequence that will
provide teachers with twelve credits in GT educa-
tion.



Appendix A
Board Policy and Rule 6135
The Gifted and Talented Education Program

INSTRUCTION:
The Gifted and Talented Education Program

The Board of Education of Baltimore County is committed to ensuring equity and excellence in
education by providing each student with an instructional environment that nurtures potential and
enhances academic success. With this central mission in mind, the Board believes that every student
in the Baltimore County Public Schools K-12 who gives evidence of high achievement capabilities
should have access to high quality gifted and talented educational services regardless of that student’s
race/ethnicity, gender, socio- economic status, geographical location, primary language, or disability.

The Board believes that students with outstanding talents perform or show the potential for
performing at remarkably high levels of accomplishment when compared with others of their age,
experience, or environment. Outstanding talents are present in students from all cultural groups,
across all economic strata, and in all areas of human endeavor. Therefore, the Board recognizes that
the school system should provide a continuum of appropriately differentiated educational experiences
and services kindergarten through Grade 12 that are research-based and aligned with the system’s
mission and goals.

The Superintendent shall provide to the Board a semi-annual status and growth report for the Gifted
and Talented Education Program detailing disaggregated student enrollment, retention and
achievement, curriculum and professional development, program implementation, and
recommendations for improvement.

Legal References:
Annotated Code of Maryland, Education Article
Comprehensive Master Plans, §5-401
Gifted and Talented Students, §8-201 - §8-204
No Child Left Behind Act of 2001, 20 U.S.C. 87801

Related Policies:
Board of Education Policy 5200, STUDENTS: Promotion and Retention

Policy Board of Education of Baltimore County
Adopted: 09/09/03
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Appendix A
Board Policy and Rule 6135
The Gifted and Talented Education Program

INSTRUCTION:

The Gifted and Talented Education Program

1. Definitions
a. The term gifted and talented refers to those students who give evidence of high achievement

capability in areas such as intellectual, creative, artistic, or leadership capacity, or specific
academic fields, who need specific services or activities in order to fully develop those
capabilities.” A gifted and talented elementary or secondary student is identified by
professionally qualified individuals as having outstanding talent and performing or showing
the potential for performing at remarkably high levels of accomplishment when compared
with other students of a similar age, experience, or environment.?

b. Differentiation refers to multiple instructional approaches used to address gifted and talented

C.

students’ unique abilities and interests by varying the instructional content, processes, and
products. Differentiated instruction for gifted and talented students accelerates and enriches
grade-level instructional content using overarching concepts and themes and advanced
instructional materials. Instructional processes are varied to incorporate flexible pacing and
opportunities to engage in advanced research and problem solving that is characteristic of
professionals in the field. Differentiated products or performance assessments apply learning
meaningfully to complex, authentic tasks.

Acceleration of instruction means that students are provided with more complex and
challenging material which they are expected to master at a faster pace. As used in this rule,
acceleration occurs in various forms and may include, but is not limited to, the following:

1) Curriculum compacting. The student is pre-assessed to determine skill mastery. The
mastered material is then replaced with enriched or accelerated content;

2) Subject acceleration. For one or more specific subjects, a student is advanced to
another grade level without being promoted to a higher grade level,

3) Grade level acceleration. A student is promoted to the next grade level:

4) Concurrent enrollment. A student is enrolled in college courses while in
high school;;

5) Advanced placement courses. Students are enrolled in college level courses as
preparation to take advanced placement exams for college credit.

7end8 Annotated Code of Maryland, Education Article §8-201.
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2. Student Identification and Placement

Student identification and placement for Gifted and Talented Education is ongoing. As used in
this rule, student identification and placement consists of early talent development K - 2, a school-
based process for ongoing student referral and review, program recommendations, and a process
for appeals.

a. Early Talent Development, K — 2

1) All elementary schools shall be required to implement the primary talent
development (PTD) program K — 2 in order to recognize, nurture, and
challenge the potential of all children. °

2) Schools shall document evidence of each child’s PTD learning behaviors in
a cumulative K — 2 portfolio used to make referrals to the Gifted and
Talented Education program at the end of Grade 2.

b. The Student Referral and Review Process

1) The Office of Gifted and Talented Education shall annually provide to
schools the timelines and procedures for student referral and review.
Grade 4 and secondary schools are responsible for informing parents
about the nature, content, and expectations of the school’s Gifted and
Talented Education program.

2) Grade 4 and secondary schools shall encourage ongoing student
referrals from a variety of sources, including but not limited to teachers,
parents, test data, and self-nominations.

3) Grade 4 and secondary schools shall be responsible for establishing
diverse, interdisciplinary Gifted and Talented Education referral and review
teams that implement a comprehensive student profile assessment process
and operate according to the timelines and procedures outlined in the
elementary, middle, or high school Handbook of Procedures for
Implementing the Gifted and Talented Education Program._

4) Grade 4 and secondary school Gifted and Talented Education referral and review teams
shall, on an annual basis, review their referral and review procedures. The team’s
review should address equity of access by analyzing disaggregated school and Gifted
and Talented Education program student enrollment data.

® Baltimore County Public Schools Primary Talent Development; Primary Talent Development Supplemental Lessons (1996), 2000).
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The Gifted and Talented Education Program

c. Program Recommendations

1) Grade 4 and secondary school Gifted and Talented Education referral and review teams
shall inform parents when recommending that a student enter or exit the Gifted and
Talented Education program. This communication shall take place according to the
timelines and procedures outlined in the elementary, middle, or high school Handbook
of Procedures for Implementing the Gifted and Talented Education Program.

2) The Gifted and Talented Education curriculum incorporates various forms of
acceleration. In accordance with Board of Education Policy and Rule 5200,
STUDENTS: Promotion and Retention, the Executive Director of Special Programs
Pre-K — 12 shall approve all recommendations for subject and grade acceleration.

3) A student in the Gifted and Talented Education program who also has
special needs documented on an individualized education plan (IEP)
or 504 plan shall receive the appropriate program modifications,
accommaodations, and/or services required by that plan.

d. Appeals

1) Parents/guardians of students may appeal the student placement
recommendations of the school’s Gifted and Talented Education
referral and review team.

2) The first step in the appeal process is a parent/guardian conference with a school
administrator and representative from the referral and review team to review the data
on the student profile used to make the program recommendation.

3) After this conference, if the parent/guardian and the school do not come to an
agreement regarding appropriate placement, the parent may appeal the school’s
decision to the coordinator of the office of Gifted and Talented Education and Magnet
programs. The school will provide the parent with a “Request for Gifted and Talented
Education Appeal” from the elementary, middle, or high school Handbook of
Procedures for Implementing the Gifted and Talented Education Program.

4) End-of-year appeals for the following school year must be received in the office of
Gifted and Talented Education and Magnet programs by May 30 or the nearest
business day thereafter in order to be considered.
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5) The coordinator of Gifted and Talented Education and Magnet programs will review
the appeal, collect additional data as deemed necessary, and make a recommendation
to the school for student placement. Such decision can be further appealed to the
Superintendent’s designee.

3. Program Implementation

a. The school principal, under the direction of the Executive Director of Schools, shall administer
the Gifted and Talented Education program in the local school according to the procedures for
student identification, program articulation and administration, curriculum and instruction,
and parent communication specified in the elementary, middle, or high school Handbook of
Procedures for Implementing the Gifted and Talented Education Program.

b. Grade 4 and secondary schools shall implement the differentiated Gifted
and Talented Education curricula developed by the curriculum offices in the
Division of Curriculum and Instruction.

c. As specified in the elementary, middle, or high school Handbook of Procedures for
Implementing the Gifted and Talented Education Program, elementary and secondary
schools, with the assistance of the office of Gifted and Talented Education, shall provide
teaching staff with information regarding the characteristics of giftedness, differentiation
strategies, and gifted and talented education referral and review procedures and timelines.

d. A student in the Gifted and Talented Education program who also has special needs
documented on an individualized education plan (IEP) or 504 plan shall receive the
appropriate services pursuant to law.

4. Program Review and Reporting

a. The executive leadership shall semi-annually submit to the Superintendent
Gifted and Talented Education program reports that include disaggregated
student enrollment and achievement data, teacher certification and training,
allocation of resources for curriculum and professional development, as well
as program needs. The Superintendent shall recommend to the Board of
Education strategies to address needs and areas for improvement.

a. The school system shall contract periodic external program reviews to ensure continuous
improvement in the Gifted and Talented education program’s goals.
Rule Superintendent of Schools

Approved: 09/09/03
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Appendix B - Elementary School GT Student Enrollment by School

School

ARBUTUS ELEMENTARY
BALTO HIGHLANDS ELEM
BATTLE GROVE ELEM
BEAR CREEK ELEM
BEDFORD ELEM
BERKSHIRE ELEMENTARY
CARNEY ELEMENTARY
CARROLL MANOR ELEM
CATONSVILLE ELEM
CEDARMERE ELEMENTARY
CHADWICK ELEM

CHAPEL HILL ELEM
CHARLESMONT ELEM
CHASE ELEMENTARY
CHATSWORTH SCHOOL
CHESAPEAKE TERR ELEM
CHURCH LANE EL TECH
COLGATE ELEMENTARY
CROMWELLELEM MAGNET
DEEP CREEK ELEM

DEER PARKELEMENTARY
DOGWOOD ELEMENTARY
DUNDALK ELEMENTARY
EASTWOOD CENTER
EDGEMERE ELEMENTARY
EDMONDSONHGHTS ELEM
ELMWOOD ELEMENTARY
ESSEX ELEMENTARY
FEATHERBED LN EL PR
FIFTH DISTRICT ELEM
FORT GARRISON ELEM
FRANKLIN ELEMENTARY
FULLERTON ELEMENTARY
GLENMAR ELEMENTARY
GLYNDON ELEMENTARY
GRANGE ELEMENTARY
GUNPOWDERELEMENTARY
HALETHORPE ELEM
HALSTEAD ACADEMY
HAMPTON ELEMENTARY
HARFORD HILLS ELEM
HAWTHORNE ELEMENTARY
HEBBVILLE ELEM

2001-2002 thru 2005-2006

5 Year Trend

2001-2002
15 - 6.5%
27 -10.5%
23-14.9%
48 - 19%
30-15.1%
34 -19.3%
29-11.3%
25-14.1%
24 -11.1%
45 - 18%
23-10.2%
50 - 18.4%
28 -14.4%
34 -18.7%
78 - 34.5%
20-13.2%
28 -11.8%
18 -12.9%
92 -42.8%
24 - 12%
32-11.4%
3-1%
24 -7.8%
12 - 14.3%
45 - 18.3%
35-9.6%
23 -8.9%
20 - 9%
49 -12.7%
58 - 36.7%
103 - 38.7%
54 - 20.1%
14 - 4.9%
0-0%
47 - 16.8%
34 -14.5%
25-8.8%
20 - 10%
29-11.6%
59 -33.7%
13-7.5%
33 - 13.5%
37 -13.5%

2002-2003
24 -11.1%
24 -10.1%
22-14%
46 - 18.7%
28-12.2%
36 - 20.6%
40 - 14.5%
43 - 26.7%
28 -13.5%
29-11.3%
29 - 13.4%
42 - 14.4%
35 -20.6%
25-16.6%
75-32.1%
12 -8.1%
32-12.6%
19-12.8%
85 - 40.5%
23 -10.5%
35-12.8%
30 -9.8%
29 -9.6%
15 - 20.8%
30 - 13%
34 -9.2%
32-12.1%
42 - 19.2%
41 - 11.5%
54 - 37%
93 -38.1%
49 - 18.2%
23-9.5%
36 - 18.8%
21-8.2%
32-16.2%
41 - 13.8%
13 -6.6%
18 - 7.5%
33-19.3%
23-11.6%
35-14.1%
26 - 10%

2003-2004
33 -15.6%
27 -10.5%
26 - 16.5%
68 - 29.6%
29 - 12.4%
41 - 23.4%
34 -12.3%
58 - 39.5%
57 - 24.6%
39 -14.7%
26-12.1%
78 - 23.7%
38 - 23.3%
28 -21.2%
68 - 27.5%
10 - 8.1%
44 - 15.9%
34 - 19.9%
81 - 38.9%
39-17.7%
38 - 14.8%
44 - 14.2%
39 - 13.5%
11 -16.2%
35-15%
20 - 5.6%
40 - 14.8%
49 - 25%
38-11.1%
69 - 43.9%
55 -23.7%
63 - 24.6%
48 - 18.4%
33 -16.9%
39 - 14%
19 - 9.6%
62 - 20.7%
24 -12.8%
35-13.7%
39 - 20.4%
29 - 15.3%
28-11.4%
28-10.7%

2004-2005
38 - 20%
22-8.7%
35-21.7%
63 - 28.4%
40 - 15.9%
42 - 24.9%
32-11.7%
67 - 45%
56 - 26.3%
41 - 16.2%
15-7.6%
59 -17.7%
35-22.9%
31 - 24.4%
63 - 26.3%
4 - 3.9%
56 - 21.3%
48 - 30.6%
98 - 47.1%
50 - 20.1%
36 - 15.4%
50 - 15.8%
43 - 14.9%
24 - 36.9%
44 - 18%
47 - 13.4%
44 - 17.2%
42 - 24.3%
31-8.9%
72 - 43.6%
25-10.8%
53 - 19.6%
51 - 20.6%
31-19%
37-13.3%
37 -19.6%
56 - 20.5%
25-13.4%
32-12.7%
57 -27.5%
29 -17.3%
33-14.1%
22 -8.4%

2005-2006
38 -21.5%
7-2.8%
31-21.2%
65 -29.1%
33-15.2%
35 -22.6%
31-12.3%
76 - 45.2%
56 - 28.9%
66 - 25.3%
21 -10.8%
87 -24.8%
42 - 26.9%
38 -25.7%
61 - 28%
17 - 19.8%
67 - 25.5%
35-25.2%
94 - 43.7%
15-6.3%
26-11.9%
49 - 16.3%
35-12.6%
9-15.5%
48 - 20.9%
46 - 13.5%
33 - 13.6%
38-19.7%
25-7.6%
60 - 40.5%
65 - 28.4%
54 -21.9%
40 - 15.8%
16 - 10.8%
42 - 17.5%
37 -18.5%
25-9.5%
24 -12%
38 - 15.1%
52 - 28.4%
35-20.2%
35 - 16.6%
19-7.8%



Appendix B - Elementary School GT Student Enrollment by School

School

HERNWOOD ELEMENTARY
HILLCREST ELEM
JACKSONVILLE ELEM
JOHNNYCAKE ELEM
JOPPA VIEW ELEM
KINGSVILLE ELEM
LANSDOWNE ELEM
LOGAN ELEMENTARY
LUTHERVILLE LAB TECH
MARS ESTATES ELEM
MARTIN BLVD ELEM
MCCORMICK ELEMENTARY
MIDDLEBOROUGH ELEM
MIDDLESEX ELEMENTARY
MILBROOK ELEMENTARY
NEW TOWN ELEMENTARY
NORWOOD ELEMENTARY
OAKLEIGH ELEMENTARY
OLIVER BEACH ELEM
OREMS ELEMENTARY
OWINGS MILLS ELEM
PADONIAINTERNATIONALELEM
PERRY HALL ELEM

PINE GROVE ELEM
PINEWOOD ELEMENTARY
PLEASANT PLAINS ELEM
POT SPRING ELEM
POWHATAN ELEM
PRETTYBOY ELEMENTARY
RANDALLSTOWN ELEM
RED HOUSE RUN ELEM
REISTERSTOWN ELEM
RELAY ELEMENTARY
RIDERWOOD ELEM
RIVERVIEW ELEMENTARY
RODGERS FORGE ELEM
SANDALWOOD ELEM
SANDY PLAINS ELEM
SCOTTS BRANCHELEM
SENECA ELEMENTARY
SEVEN OAKS ELEM
SEVENTH DIST ELEM
SHADY SPRING ELEM
SPARKS ELEMENTARY

2001-2002 thru 2005-2006

5 Year Trend

2001-2002
9-3.8%
69 - 22.4%
104 - 32.1%
35 - 12%
66 - 21.9%
53 - 20.5%
18 - 9.8%
22 - 8.4%
65 - 27.9%
21 - 9.8%
20 - 13.5%
39 - 15.8%
21 - 13%
26 - 10.3%
13-4.7%
48 - 11.3%
50 - 16.7%
25 - 9.2%
26 - 18.7%
26 - 18.1%
70 - 22.4%
33-22.4%
40 - 13.7%
70 - 23.8%
63 - 24.1%
45 - 18.3%
89 - 30.8%
36 - 16.4%
43 - 15.8%
15 - 7.3%
38 - 14.2%
38 - 15%
26 - 10.4%
134 - 45.3%
19 - 8.5%
98 - 35.1%
29 - 11.3%
33 - 12%
39 - 13.3%
28 - 14.5%
31-12%
60 - 27.9%
60 - 22.7%
38 - 16.7%

73

2002-2003
33-13.8%
53 - 15.8%
69 - 21.4%
32-10.3%
45 - 15.5%
76 - 29.9%
25 - 13.8%
45 - 17.9%
55 - 25.206
32-18.2%
19 - 14%
36 - 15.7%
20 - 13.8%
38-17.4%
40 - 17.5%
49 - 11.5%
52 - 18.6%
23-9.3%
37 - 24.5%
29 - 22.7%
36 - 10.8%
42 - 29.4%
38 - 14%
75 - 24.9%
61 - 22.8%
63 - 25.9%
95 - 33.8%
33-17.6%
39 - 14.8%
20 - 10.4%
26 - 10.4%
15 - 6.1%
19-7.7%
133 - 45.2%
24 - 9.6%
100 - 38%
31-12.1%
32-11.4%
37-12.4%
26 - 14.7%
30 - 11.9%
58 - 28.9%
49 - 19.6%
45 - 18.1%

2003-2004
42 - 18.3%
98 - 29.3%
73 - 22.9%
53 - 18.7%
49 - 18.4%
73 - 31.9%
24 - 13.9%
42 - 19.1%
75 - 35.9%
42 - 22.8%
26 - 18.2%
36 - 14.6%
25 - 19.5%
42 - 18.7%
35-17.2%
55 - 14.2%
49 - 17.8%
18 - 7.8%
33-24.1%
24 - 19.2%
85 - 24.1%
36 - 24.5%
49 - 19%
66 - 22%
121 - 45%
68 - 27.1%
84 - 29.1%
37 - 21.5%
52 - 21.7%
20 - 10.4%
29 - 12.5%
61 - 25.1%
26 - 11.5%
129 - 46.9%
25-11.3%
98 - 40%
29 - 10.6%
43 - 15.5%
29 -9.9%
25 - 12.6%
38 - 16.3%
58 - 28.7%
43 -17.5%
98 - 36.3%

2004-2005
39 - 18.1%
108 - 32.5%
63 - 22.1%
68 - 26.1%
50 - 16.9%
74 - 36.6%
25 - 13.9%
50 - 22.5%
82 - 38.9%
39 - 21.2%
20 - 15.6%
23-9.7%
33-23.1%
34 - 15.5%
45 - 22.2%
48 - 12.1%
60 - 21.2%
20 - 8.5%
38 -32.2%
40 - 29.6%
74 - 22.6%
30 - 23.8%
50 - 21%
50 - 18.4%
99 - 38.5%
75 - 28.5%
69 - 24.5%
46 - 29.7%
66 - 27.2%
41 - 20%
32-13.2%
53 - 19.3%
37 - 16.4%
142 - 51.3%
31 - 14.4%
93 - 36.3%
34 - 14.5%
44 - 17.1%
40 - 12.9%
31-15.2%
40 - 17.8%
89 - 43.2%
40 - 15.2%
127 - 44.7%

2005-2006
41 - 16.6%
96 - 30.4%
63 - 22%
60 - 21.7%
67 - 22%
56 - 30.8%
18 - 10.9%
59 - 24.7%
84 - 40.4%
36 - 20.5%
29 - 20.4%
35-15.6%
34 - 24.8%
37 - 15.5%
38 - 18%
24 -7.7%
54 - 18.8%
75 -32.8%
38 -29.7%
34 -24.1%
71 -25.4%
26 -21.7%
54 -20.8%
40 - 15.7%
128 - 53.3%
74 - 28.1%
92 - 32.2%
41 - 27.2%
72 -31.2%
41 - 19.2%
27 -12.1%
62 - 24.8%
45-21.1%
169 - 62.1%
34-17%
104 - 39.7%
28-11.7%
18 - 7.4%
37 -12.9%
36 - 16.8%
53 -26.1%
71 -35.9%
46 - 18%
130 - 46.1%



Appendix B - Elementary School GT Student Enrollment by School

School

STONELEIGH ELEM
SUMMIT PARK ELEM
SUSSEX ELEMENTARY
TIMBER GROVE ELEM
TIMONIUM ELEMENTARY
VICTORY VILLA ELEM
VILLA CRESTA ELEM
WARREN ELEMENTARY
WELLWOOD INTL SCHOOL
WESTCHESTER ELEM
WESTOWNE ELEMENTARY
WINAND ELEMENTARY
WINFIELD ELEM
WOODBRIDGE ELEM
WOODHOLME ELEM
WOODMOOR ELEM

2001-2002 thru 2005-2006

5 Year Trend

2001-2002
50 - 18.4%
54 - 33.1%
16 - 8.7%
54 -14.3%
45-21.2%
33-17.9%
33-11.1%
59 - 32.6%
28 -10.3%
50 - 20.4%
20 -9.8%
45 -12.9%
10 - 4.8%
23 -9.5%

31-9.4%

2002-2003
62 - 23.6%
78 - 49.7%
22-11.2%
44 - 13.5%
39-17.5%
40 - 20.5%
30 - 10.6%
31-16.3%
51-18.8%
53-21.3%
26 -12.9%
47 - 14.1%
28 - 13.7%
41 - 18.8%

37 -10.8%

2003-2004
59 - 21.9%
88 - 49.2%
31-15.5%
78 - 26.4%
48 - 22.4%
26 - 14.4%
76 - 28.9%
51 - 25.8%
64 - 23.7%
79 - 30.7%
21-10.5%
51 - 16%
29-14.1%
47 - 23.3%

36 -11.4%

2003-2004 is highlighted as the baseline year of the GT Status Report

CATALYST Schools as of 2005-2006 are highlighted

74

2004-2005
77 - 28.3%
81 - 42.6%
25-12.8%
89 - 30.9%
51-23.4%
24 - 15.4%
74 - 29.6%
43 - 22.2%
50 - 20.7%
69 - 26.4%
25-13.1%
51-16.5%
23-11%
38-19.2%

53-17.1%

2005-2006
107 - 38.1%
94 - 52.8%
22-12.7%
86 - 29.5%
38 -16.9%
28 -17.6%
41 - 16.9%
56 - 29.3%
58 - 23.7%
62 - 24.3%
47 - 22.9%
46 - 15.5%
15-7.8%
54 - 28%
56 - 21.5%
47 - 16.4%



Appendix B - Middle School GT Student Enrollment by School

School

ARBUTUS MIDDLE
CATONSVILLEMIDDLE
COCKEYSVILLEMIDDLE
DEEP CREEKMIDDLE
DEERPARKMID/MAGNET
DUMBARTONMIDDLE
DUNDALKMIDDLE
FRANKLIN MIDDLE
GENJOHN STRICKER MI
GOLDENRING MIDDLE
HEREFORD MIDDLE
HOLABIRD MIDDLE
LANSDOWNE MIDDLE
LOCHRAVENTECHACAD
MIDDLERIVERMIDDLE
OLD COURT MIDDLE
PARKVILLEMIDDLE
PERRY HALL MIDDLE
PIKESVILLE MIDDLE
PINE GROVEMIDDLE
RIDGELY MIDDLE
SOUTHWESTACADEMY
SPARROWSPTMIDDLE
STEMMERSRUNMIDDLE
SUDBROOKMAGNETMDL
WOODLAWN MIDDLE

2001-2002 thru 2005-2006

5 Year Trend

2001-2002
112 -12.2%
168 - 26.9%
300 - 35.8%
95-11%
188 - 14.4%
262 - 29.9%
81-13.4%
364 - 24.5%
190 - 20.7%
131 -14.8%
346 - 34.8%
102 - 13.2%
128 - 16.1%
231 - 23.5%
127 - 14.4%
86 - 7.8%
203 -17.5%
316 - 20.9%
207 - 18.6%
250 -21.7%
439 - 40.3%
88 -7%
77 -13.6%
117 -12.5%
404 - 41.4%
50 - 4.9%

2002-2003
125-12.9%
146 - 22.6%
287 - 35.1%
92 -10.4%
161 -11.5%
357 -39.1%
83 -13.6%
334 - 22.8%
180 - 19.3%
115-13.1%
385 -38.7%
117 - 14.8%
140-17.7%
278 -27.7%
121 - 14%
104 - 9.1%
274 - 23.7%
324 -21.3%
261 - 23.1%
243 - 20.8%
440 - 40.6%
101 -7.7%
89 - 15.8%
112 - 12.2%
465 - 45.8%
47 - 5.2%

2003-2004
119 - 12.8%
129 - 20.3%
264 - 32.1%
98 -11.7%
166 - 12.2%
375 - 40.3%
86 - 14.4%
300 - 20.8%
151 - 16.5%
120 - 14.3%
407 - 39.6%
127 - 16.6%
132 - 16%
217 - 21.3%
132 - 14.6%
108 - 9.7%
244 - 21.4%
320 - 20.8%
232 - 20.3%
230 - 18.9%
413 - 39.7%
108 - 8.3%
84 - 15.1%
137 - 14.6%
366 - 36.3%
46 - 5.2%

2003-2004 is highlighted as the baseline year of the GT Status Report

75

2004-2005

135 -14.2%
108 -17.1%
310 - 36.6%
111 -14.2%
194 - 13.9%
380 - 39.5%
69 - 13.2%

333 -23.3%
182 - 19.8%
127 - 15.8%
423 - 41.8%
103 - 14.3%
133-17.8%
166 - 18.6%
111-13%

125 -10.3%
290 - 25.9%
318 - 20.8%
234 -22.1%
233 - 20.4%
395 - 38.8%
136 - 10.8%
86 - 15.6%

134 - 15.5%
523 -51.4%

77 - 9%

2005-2006

135 - 14.9%
157 -24.1%
280 - 33.7%
198 - 23.7%
203 - 14.8%
391 - 41.9%
96 - 18.7%

376 - 26.6%
191 - 22.1%
115-14.8%
476 - 48.1%
97 - 14.3%

136 - 18.7%
137 - 16.8%
124 - 15.4%
107 - 9.7%

301 - 26.7%
346 - 22.8%
206 - 20%

265 - 23.7%
400 - 38.9%
103 - 9.5%

123 - 22.6%
146 - 18.4%
521 - 50.7%
87-11.7%



Appendix B - High School GT Student Enrollment by School

School

CARVER CTRARTS TECH
CATONSVILLE HIGH
CHESAPEAKE HIGH
DULANEY HIGH SCHOOL
DUNDALK HIGH SCHOOL
EASTERN TECH HIGH
FRANKLIN HIGH
HEREFORD HIGH
KENWOOD HIGH SCHOOL
LANSDOWNE HIGH

LOCH RAVEN HIGH
MILFORD MILL ACADEMY
NEW TOWN HIGH
OVERLEA HIGH

OWINGS MILLS HIGH
PARKVILLE HIGH
PATAPSCO HIGH SCHOOL
PERRY HALL HIGH
PIKESVILLE HIGH
RANDALLSTOWN HIGH
SPARROWS POINT HIGH
TOWSON HIGH SCHOOL
WESTERN SCH/TECHNOL
WOODLAWN HIGH

2001-2002 thru 2005-2006
5 Year Trend

2001-2002 2002-2003
442 - 61.6% | 515-73.7%
403 -30% | 413-29.7%
35-4.2% 43 -5.2%
653-37% | 708 -38.8%
124 - 9.3% 103 - 7.8%
251-19% | 308 - 23.4%
348 -24.7% | 360 - 24.7%
363 -30.3% | 423 -34.2%
234-15.1% | 222 -14%
126-11.1% | 136-12.1%
237 -24.8% | 270-27.7%
131-9.3% 228 - 15%
197 -18.1% | 181 -15.7%
276 -20.1% | 285 -20.5%
452 - 24.6% | 488 - 24.9%
411 - 30.4% | 475 - 34.3%
362 -17.2% | 399 -18.1%
415 -38.3% | 526 - 45.5%
207-12.9% | 170-10.4%
92-125% | 152 -19.5%
531-41.1% | 603 - 43.2%
212 -20.7% | 250 - 24.4%
155 - 8.9% 152 - 8.5%

2003-2004
535 - 75.9%
428 - 30.3%

43 - 4.8%
795 - 41.5%

111 - 8.9%
345 - 27.1%
386 - 25.2%
480 - 37.4%
215-12.7%
174 - 15.3%
312 - 30.8%
192 - 13.5%
45 -10.2%

190 - 17%
269 - 20.4%
444 - 23.4%
476 - 32.1%
462 - 21.1%

516 - 47%
157 - 10.9%
143 - 17.9%
665 - 47.1%
260 - 24.8%

186 - 9.8%

2003-2004 is highlighted as the baseline year of the GT Status Report
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2004-2005
525 - 73.9%
470 - 31.2%

30 - 3.3%
884 - 45.9%

105 - 8.6%
352 - 27.4%
393 - 25.6%

535 - 40%

234 - 14%
189 - 16.3%
343 - 29.9%
183 -13.2%

68 - 10.1%
143 - 12.6%
233 -20.1%
440 - 23.6%
515 - 33.5%
503 - 22.3%
549 - 52.7%
208 - 15.7%
153 -19.2%
694 - 48.9%
252 - 24.1%

193 - 9.8%

2005-2006
524 - 75.1%
471 - 29.8%

47 - 4.8%

911 - 46%
140-11.1%
435 - 34.4%

411 - 26%
561 - 41.4%
228 - 13.3%
210-18.1%
379 -32.7%
377 - 25.4%
135-14.4%
187 - 15.7%

260 - 23%
459 - 24.9%
512 - 33.1%
527 - 24.2%
599 - 57.6%
224 -18.1%
168 - 20.5%
690 - 47.8%
273 -26.7%
237 -12.3%
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Cohort Study BCPS GT Students in 2005-2006 Grade 05 Disaggregated by Race/Ethnicity and Disaggregated by Gender

Year

2004

2005

2006

2004

2005

2006

Students are GT in ALL grades. The GT math students are aligned with the MSA Math and GT reading students are aligned with MSA Reading.

Read
Grade 03

Read
Grade 04

Read
Grade 05

Math
Grade 03

Math
Grade 04

Math
Grade 05

Appendix C - MSA Cohort Study BCPS GT Students 2004-2006

Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced

4

1
3

1

American Indian Asian
Male Female

Male

7
9

5
11

24

1
23

Female

11
19

27

African AmericanWhite

Male

48
24

45
27
1

27
44

41
45

35
51
1

a7
38

Female

71
51

67
55
1

26
95

40
48

39
49

61
27

Male

115
152
1
115
151
2
35
230
5
113
227
3
57
285
1
99
245

Female

99
214

82
231
1
27
285
3
76
199
1
51
226
3
85
190

Hispanic
Male Female

6
3

2
7

2
1

3

Total
Male

176
190

168
197

65
298

162
301

94
371

150
316

Female

184
285

156
313

56
411

123
273

92
306

149
247
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Cohort Study BCPS GT Students in 2005-2006 Grade 05 Disaggregated by Race/Ethnicity and Disaggregated by Gender

Year

2004

2005

2006

2004

2005

2006

Read
Grade 03

Read
Grade 04

Read
Grade 05

Math
Grade 03

Math
Grade 04

Math
Grade 05

Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced

American Indian Asian
Male Female

1
3

N

[=

4

1
3

1

1

Male

15
11

26

2
24

Female

16
23

12
27

33

African AmericanWhite

Male
3

78
31

1

74
37

2

45
65

58
54

55
57
4

66
42

Female

93
55

80
68
1
37
110

80
68
1
77
70
4
108
36

Students are GT in ALL grades. The MSA Math and Reading are aligned with any GT students.

Male
7
221
189
4
203
210
7
80
330
5
148
264
3
92
322
2
137
278

Female
2

140
249

115
276
3
45
343
4
133
254
1
106
284
4
162
225

Hispanic
Male Female

9
3

2
2

1

Total
Male
10
324
237

293
273

133
429

217
349

150
418

211
354

Female
2

252
329

209
374
4
88
491
4
224
355
2
189
392
8
277
298
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Cohort Study BCPS GT Students in 2005-2006 Grade 07 Disaggregated by Race/Ethnicity and Disaggregated by Gender

Year American Indian Asian African AmericanWhite Hispanic Total
Male Female Male Female Male Female Male Female Male Female Male Female
2004 Read Basic 1 1
Grade 05 Proficient 1 2 21 57 2 1 2 18 28 54 78
Advanced 17 85 330 5 1 16 59 272 5 378 412
2005 Read Basic 1 1
Grade 06 Proficient 2 21 28 13 22 43 43
Advanced 1 17 85 358 7 2 18 64 279 5 390 446
2006 Read Basic
Grade 07 Proficient 1 2 34 44 2 4 28 59 98 76
Advanced 17 72 343 7 14 49 242 5 335 414
2004 Math Basic 1 1 2
Grade 05 Proficient 8 42 96 1 2 7 41 107 3 157 150
Advanced 12 23 173 3 2 32 30 237 3 295 220
2005 Math Basic 1 2 1 2 2
Grade 06 Proficient 4 23 83 9 33 92 2 124 122
Advanced 16 42 184 4 4 30 38 252 4 328 246
2006 Math Basic 2 2 2 2
Grade 07 Proficient 5 27 71 1 1 7 35 86 2 121 114
Advanced 15 38 198 3 3 32 34 257 4 330 254

Students are GT in ALL grades. The GT math students are aligned with the MSA Math and GT reading students are aligned with MSA Reading.
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Cohort Study BCPS GT Students in 2005-2006 Grade 07 Disaggregated by Race/Ethnicity and Disaggregated by Gender

Year

2004

2005

2006

2004

2005

2006

Students are GT in ALL grades. The MSA Math and Reading are aligned with any GT students.

Read
Grade 05

Read
Grade 06

Read
Grade 07

Math
Grade 05

Math
Grade 06

Math
Grade 07

Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced
Basic
Proficient
Advanced

American Indian Asian
Male [Female

1
1

1
1

18

Male

1
32
96
1
28
100

44
85
2
101
26
4
71
54
8
76
44

Female
2

72

367

2

35

404

66
375
3
220
218
6
190
245
2
181
258

African AmericanWhite
Male [Female

2
6

EAIEN [

[COIF NI NN

1
4

2
3

Male

13
27

6
34

10
30

8
32

10
30

8
32

Female
1

23

79

27
76
2

45
56

70
33

60
43
2

62
39

Hispanic
Male Female
3

73 2
359 b5
1

52 2
382 5
2

112 2
321 5
1

172 4
262 3
3

146 3
286 4
3

139 3
293 4

Total
Male

121
489

86
526

168
444

287
324

233
374
12

228
373

Female
3
104
476
2
70
511
2
124
457
3
312
268
6
263
314
4
257
322
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