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What is the Gifted and Talented
Program? K-2

z Primary Talent Development – for all
children
– Nurtures achievement behaviors

zCommunicative

zPerceptive

zInquisitive

zPersistent

zCreative
zResourceful
zLeadership



What is the Gifted and Talented
Program? K-2

z Highly challenging content and materials
in language arts, mathematics – based on
students’ readiness.

z Initial formal identification at the end of
Grade 2.



What is the Gifted and Talented
Program? Grades 3-5

z Highly challenging content and
materials in language arts,
mathematics, science, and social
studies.



What is the Gifted and Talented
Program? Middle School

z Homogeneously grouped classes in
art, English, mathematics, science, and
social studies.



What is the Gifted and Talented
Program? High School

z Sequenced courses in art, English,
mathematics, music, science, and
social studies

z Advanced placement courses offered
in Grades 10 – 12

z I.B. offered as a magnet program in
two schools



Historical Perspective

z The history of Gifted and Talented
Education spans more than two
decades in the school system.



Historical Perspective

z In the first decade, the strength of the
program was its rigorous curriculum,
teacher selection, differentiated staffing,
and community support. Federal funding
supported these initiatives.



Historical Perspective

z The Jacob Javits Gifted and Talented
Education Act of 1988 incorporated the
ESEA more inclusive definition of
giftedness that defined outstanding
talent as relevant to a student’s “age,
experience, or environment.”



Historical Perspective
z

z A major goal of Baltimore County Public
Schools was to increase student access to
services, particularly among
disadvantaged and minority populations.



Historical Perspective

z Under Superintendent Joe A. Hairston ,
a renewed commitment was made to
developing a range of differentiated GT
education curricula for students in K-12.



Historical Perspective

z Through the budget process, using
local funds, Dr. Hairston continues to
affirm the system’s commitment to all
GT programs.

z The Blueprint for Progress reflects
this commitment in Goal 1.



Performance Goal 1

“By 2012 all students will reach high
standards, as established by the
Baltimore County Public Schools and
State performance level standards, in
reading/language arts, mathematics,
science, and social studies.”



Board of Education Policy 6135

INSTRUCTION: The Gifted and
Talented Education Program

z The Board of Education adopted Policy
6135 on September 9, 2003 with three
overarching themes.



Board of Education Policy 6135

INSTRUCTION: The Gifted and
Talented Education Program

z Equity in nurturing of potential as well as
performance.

z Excellent programs and high quality services
that are appropriately differentiated, K – 12.

z System accountability for access to high
quality services.



Status Report
School Year 2004-2005

z This report is organized in five sections:
– Gifted and Talented Education Student

Enrollment

– Gifted and Talented Education Student
Achievement

– Program Implementation



Status Report
School Year 2004-2005

– Professional Development

– Patterns, Trends, and Recommendations



Student Enrollment

z Enrollment reports are compiled from
the BCPS data warehouse.

– Cognos – GT Cube

– Data is disaggregated by gender,
race/ethnicity, FARMS, Special Education,
and ELL.



Student Enrollment

z Data is presented reflecting a 5-Year
trend.

– The baseline year was 2003-04,
corresponding to the adoption of Board
Policy 6135 in September, 2003.



Student Enrollment

BCPS GT Enrollment Percentage
Grade 3 - 5 5-Year Trend
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GT students in grades 3-5, as a percentage of grades 3-5 enrollment, increased by 6.7 percentage points. The
2001-02 enrollment in grades 3-5 was 14.5% of the total grades’ enrollment, while the percentage in 2004-05 was
21.2%.



Student Enrollment

BCPS GT Enrollment Percentage
Grade 6 - 8 5-Year Trend
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As a percentage of middle school enrollment, GT participation increased 0.8 percentage points between
2000-01 and 2004-05. GT students comprised 20.5% of grades 6-8 students in 2000-01 compared with
21.3% in 2004-05.



Student Enrollment

BCPS GT Enrollment Percentage
Grade 9 - 12 5-Year Trend
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As a percentage of high school enrollment, GT participation increased 4.1 percentage points between 2000-01 and 2004-05. GT

students comprised 21.1% of grades 9-12 students in 2000-01 compared with 25.2% in 2004-05.



Student Achievement

z MSA results, disaggregated by gender,
race/ethnicity, FARMS, Special
Education, and ELL.

z HSA

z AP

z SAT



Student Achievement

z A performance comparison (cohort study)
was generated to review student
achievement over a three-year sustained
testing period (2002-03, 2003-04, 2004-
05).



Student Achievement - Cohort

On the 2005 MSA Reading, students enrolled in a reading-related GT course had higher percentages scoring n the advanced category than
students enrolled in any GT course. This is the case for each grade level from grade 3 to grade 5. Grade 3 reflects 2002-03 results, Grade 4
represents 2003-04 results, and Grade 5 represents 2004-05 results.

Students in ANY GT Course Students in Reading Related GT Courses

MSA Results for BCPS GT Students
Reading Test Cohort Data - Grade 5 in 2004-2005
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Student Achievement - Cohort

MSA Results for BCPS GT Students
Reading Test Cohort Data - Grade 7 in 2004-2005
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On the 2005 MSA Reading, students enrolled in a reading-related GT course in grade 5 or an English-related GT course in grades 6 and 7 had slightly
higher percentages scoring in the advanced category than students enrolled in any GT course. This is the case for each grade level from grade 5 to grade
7.



Student Achievement – Cohort

MSA Results for BCPS GT Students
English 2 Test Cohort Data - Grade 10 in 2004-2005
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On the 2005 MSA Reading, students enrolled in a reading-related GT course in grade 8 had higher percentages scoring in the advanced category than students
enrolled in any GT course in grade 8. Similarly, on the English 2 HSA, students enrolled in an English 10 (or related) GT course in grade 10 had higher
percentages scoring in the advanced category than students enrolled in any GT course in grade 10.



Student Achievement - Cohort

Students in ANY GT Course Students in Math Related GT
Courses

MSA Results for BCPS GT Students
Math Test Cohort Data - Grade 5 in 2004-2005
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On the 2005 MSA Mathematics, students enrolled in a mathematics-related GT course had higher percentages scoring in the
Advanced category than students enrolled in any GT course. This is the case for each grade level from grade 3 to grade 5.



Student Achievement - Cohort

MSA Results for BCPS GT Students
Math Test Cohort Data - Grade 7 in 2004-2005
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On the 2005 MSA Mathematics, students enrolled in a mathematics-related GT course had higher percentages scoring in the advanced

category than students enrolled in any GT course. This is the case for each grade level. .from grade 5 to grade 7.



Student Achievement - Cohort

Students in ANY GT Course Students in Math – Grade 8/ Geometry – Grade 9 Related GT Courses

MSA Results for BCPS GT Students
Geometry Test Cohort Data - Grade 9 in 2004-2005
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On the 2005 MSA Mathematics, students enrolled in a mathematics-related GT course in grade 8 had higher percentages scoring in the advanced category than

students enrolled in any GT course in grade 8. Similarly, on the Geometry HSA, students enrolled in a GT Geometry (or related) course in high school had higher
percentages scoring in the advanced category than students enrolled in any GT course.



Student Achievement - MSA

2005 MSA Results for BCPS GT Students
Reading Test
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Nearly all GT students in grades 3, 5, 8, and 10 scored in the proficient or advanced category on the Reading MSA in
2005. At each grade level (except grade 3), approximately three out of every four GT students scored in the advanced
category on the Reading MSA in 2005.



Student Achievement - MSA

2005 MSA Results for BCPS GT Students
Math Test
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In grades 3, 5, and 8, more than 99% of GT students scored in the Proficient or Advanced category on the Mathematics MSA in 2005. Among high
school GT students who took the Geometry assessment in 2005, 95% scored in the proficient or advanced category. Considerably more GT students
scored in the advanced category than in the proficient category.



Student Achievement - HSA

2004-2005 HSA Results for BCPS GT Students
Percentage Passed
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In 2004-2005, between 96% and 98% of BCPS GT secondary students passed the four Maryland High School Assessments (English,
Biology, Government, and Algebra).



Student Achievement - AP

2004-2005 Advanced Placement Results for BCPS GT Students
Percentage Passed

70.9

0

20

40

60

80

100

Pe
rc

en
ta

ge

Passed

In 2004 - 2005, 70.9% of Advanced Placement (AP) exams taken by BCPS high school GT students were passed
(scores of 3, 4, & 5).



Student Achievement - SAT

SAT Results for BCPS GT Students
Verbal Mean Scores for Grade 12
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In 2001-2002, BCPS 12th grade GT students had a SAT verbal mean of 555. This figure increased to 559 in 2004-2005.



Student Achievement - SAT

SAT Results for BCPS GT Students
Math Mean Scores for Grade 12
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In 2001-2002, BCPS 12th grade GT students had a SAT math mean of 575. This figure was higher than the average of 570 in 2004-
2005.



Program Implementation:
Shared Accountability

z The Board of Education sets the
policy.

z The Superintendent establishes the
vision, goals, and standards within the
Blueprint and Master Plan.



Program Implementation:
Shared Accountability

z The school principals, under the
direction of the Area Assistant
Superintendents, implement the GT
program.



Program Implementation:
Shared Accountability

z The Office of Gifted and Talented
Education provides support services
to schools along with other offices in
the Division of Curriculum and
Instruction.



Professional Development
K - 8

z Professional development is provided in
two ways:

– General GT educational pedagogy

– Subject specific (content related)
training.



Professional Development
K - 8

z 1,999 elementary and middle school
teachers participated in Gifted and
Talented professional development
opportunities in 2004-05.



Professional Development
K - 8

z 4% attended general GT education topics, K –
12.

z 77% attended Primary Talent Development.

z 11% attended Elementary GT education topics.

z 8% attended Middle School GT education
topics.



Snapshots
of Continuing Support

z The Area Assistant Superintendents
– Conduct ongoing data reviews to identify

schools that would benefit from focused
support

– Continue to review School Improvement
Plans

– Conduct principal meetings and school
visits



Snapshots
of Continuing Support

z Primary Talent Development

– Continued portfolio evaluation
– Continued differentiated support and staff

development
– Development and piloting of Pre-K modules
– PTD strategies embedded in elementary

science units, Grades 1 and 2



Snapshots
of Continuing Support

z CATALYST GT Teachers in all Title I
Elementary Schools
– Continued support and staff

development for teachers

– Direct and indirect services to students

– Parent information and communication



z Elementary and Middle School
Professional Development
– Presentation of new curriculum

– Staff development
zIdentification, Referral and Review
zDifferentiation strategies

Snapshots
of Continuing Support



Board of Education Policy and
Superintendent’s Rule 6135

INSTRUCTION: The Gifted and
Talented Education Program

z Equity

z Excellence

z Accountability
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Executive Summary  

Gifted and Talented Education Program Status Report  
May, 2006  

The Gifted and Talented Education Program in Baltimore County Public Schools 
provides services to students K-12.   

• In grades K-2 the Primary Talent Development program is for all students and  
 provides a structure for nurturing achievement behaviors such as persistence,  
 resourcefulness, and inquisitiveness. Students are formally identified for gifted  
 and talented programs at the end of Grade 2.   

• In Grades 3 through 5, identified students experience highly challenging content 
 and materials in language arts, mathematics, science, and/or social studies.   

• In middle school, the program is delivered in homogeneously grouped classes in 
 art, English, mathematics, science, and/or social studies.   

• High schools offer a sequence of Gifted and Talented Education courses in art,  
 English, mathematics, music, science, and social studies. Additionally,   
 Advanced Placement courses are offered in Grades 10 through 12 and  

 International Baccalaureate courses are offered in Grades 11 and 12.  
 
On September 9, 2003, the Board of Education affirmed its renewed commitment 

to an excellent and equitable Gifted and Talented Education program through the 
adoption of Board Policy 6135, The Gifted and Talented Education Program. The 
policy embodies three overarching themes: equity, excellence, and accountability.   

 
Equity is measured by assessing implementation of programs that nurture 

potential in all students, exemplified by the Primary Talent Development program. 
Disaggregation of student enrollment data assists in developing strategies designed to 
ensure equitable access to gifted education programs.   

 
Program excellence is measured by analyzing student achievement data, 

providing a rigorous, differentiated curriculum for students, and offering professional 
and staff development for teachers in gifted education.   

 
Accountability and monitoring of program implementation are provided through 

the Area Assistant Superintendents as they work with principals, staff and teachers. The 
school principals, under the direction of the Area Assistant Superintendents, implement 
the Gifted and Talented Education program in the local school according to the 
Handbook of Procedures for Implementing the Gifted and Talented Education 
Program.    

Policy 6135 requires a semi-annual status report to the Board of Education 
detailing disaggregated student enrollment, achievement, and recommendations for 
improvement. In keeping with these requirements, a report establishing the baseline 
status of the Gifted and Talented Education program was prepared in 2003-04. This 
second annual report is organized in five sections: (1) Gifted and Talented Education 



iv

Enrollment, (2) Gifted and Talented Education Student Achievement, (3) Program 
Implementation, (4) Professional Development, and (5) Patterns, Trends, and 
Recommendations.  

 
The summary of student enrollment data in Part I: Gifted and Talented 

Education Student Enrollment clearly illustrates trends in GT student enrollment 
over a five-year period.  The total school enrollment for BCPS in 2004-05 was 107,661.  
Of the total school enrollment, 19,006 students received Gifted and Talented Education 
programs. The total GT elementary enrollment in 2004-05 was 5,374, the middle school 
GT enrollment was 5,436, and the high school GT enrollment was 8,196. 

 • In grades 3-5, GT student enrollment, as a percentage of total grade level  
 enrollment,  increased 6.7 percentage points from 14.5% in 2000-01 to 21.2% in 
 2004-05.   
• At the secondary level, the 6-8 GT student enrollment, as a percentage of  

 total grade level enrollment, increased by 0.8 percentage points between 2001  
 and 2005.  Grade 6-8 GT students comprised 20.5% of all grades 6-8 students  

 in 2000-01 compared with 21.3% of all 6-8 students in 2004-05. Grade 9-12 GT 
 student enrollment, as a percentage of total grade level enrollment, increased by  
 4.1 percentage points between 2000-01 and 2004-05.  Grade 9-12 GT students  

 comprised 21.1% of all grades 9-12 students in 2000-01 compared with 25.2%  
 of all grades 9-12 students in 2004- 05.  
• The percentage of GT students who are female exceeds the percentage of GT  

 students who are male at each grade level. This is in contrast to BCPS total  
 enrollment from 2000-2005 which has male enrollment (51%) and female  
 enrollment (49%) remaining constant over the five year period. 
• The participation percentage of GT students disaggregated by race/ethnicity  
 reflects BCPS total student enrollment.  The participation percentage of GT  
 students who are white has decreased over  the past five years at each grade  
 level while the participation percentage of African American, Asian and  
 Hispanic students has increased at each grade level. This mirrors BCPS total  
 enrollment which shows change from 2000-2001 (percentage of  total  
 enrollment - 32% African American, 4% Asian, 61% white, 2% Hispanic) to  
 2004-05 (percentage of total enrollment - 36% African American, 5% Asian, 
 53% white, 3% Hispanic). 
• In 2004-05, the percentage of elementary GT FARM students (19%) was about  
 one-half of the percentage of FARM students in the BCPS (38%). However, in  
 2004-05, 46% of the elementary CATALYST students received FARM  
 services.  This ratio has been increasing over the past five years. The percentage  
 of middle school GT students receiving FARM services (15%) is less than half  
 of the percentage of middle school FARM students in BCPS (35%). The percent  
 of high school FARM students (9%) was less than half the total percent of  
 BCPS FARM students (21%).  
 
Part II: Gifted and Talented Education Program Student Achievement 

presents student achievement data using Reading and Mathematics MSA results for 
Grades 3, 5, 8 and 10. In grades 3, 5, and 8, nearly all GT students scored in the 
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proficient or advanced category on the Reading MSA in 2005.  More than 99% of 
grades 3, 5, and 8 GT students scored in the proficient or advanced category on 
Mathematics MSA in 2005. In grades 4, 6, and 7, at least 98% of GT students scored in 
the proficient or advanced category on the Mathematics MSA.  

In 2004-05, 99% of CATALYST [Title I schools with site-based GT Education 
resource teachers] GT students at grade 3-5 scored proficient or advanced on the 
Reading MSA and on the Mathematics MSA.  

In 2004-2005, between 96% and 98% of BCPS GT secondary students passed the 
four Maryland High School Assessments.  Among high school GT students who took 
the HSA Algebra assessment in 2004-05, 96% passed. 98% of GT students passed the 
English 2 HSA, 98% passed the Biology HSA, and 99% passed the Government HSA. 

In 2004-2005, between 86% and 98% of grades 9, 10, and 11 GT students 
participated in the PSAT.  

SAT participation rate among 12th grade GT students in BCPS was at 89.2%. 
Approximately 40% of GT students participated in one or more Advanced 

Placement examinations.  In 2004-05, 70.9% of GT students received passing scores on 
AP exams. 

 
Part III: Program Implementation identifies four areas for review, ranging 

from systemwide programs to site-specific programs: Primary Talent Development, 
including Mid-Year and End-of-Year Portfolio Reviews; Differentiation in Middle 
School GT Education; GT Education Program Implementation in Focused Support 
Schools (formerly designated as Targeted Schools); and the CATALYST Project: GT 
Education in Title I Elementary Schools.  

Classroom walkthroughs were conducted in cooperation with secondary curriculum 
offices to observe the differentiation of content, process, product, and learning environment. 
The data collected from these observations was used to assess the need for curriculum 
development and to plan staff development opportunities.   

In 2004-05, the Area Assistant Superintendents met with the Executive Director 
of Special Programs K-12, the Coordinator of Gifted and Talented Education, and GT 
Education resource teachers to identify elementary and middle schools in need of 
focused support for consistent implementation of the Gifted and Talented Education 
program. As a result of that meeting, 28 elementary and 17 middle schools were 
identified as schools to receive focused support (Focused Support Schools). 

Since 2002-03, CATALYST teachers, our site-based GT Education Resource 
teachers, have been assigned to Title I elementary schools to support high quality GT 
education services for students living in poverty. Data from CATALYST teachers 
highlight the collaborative aspects of the project with a majority of services supporting 
teachers in implementing differentiated GT teaching and learning in the regular 
classroom. While 99% of the CATALYST GT students achieved at the Proficient or 
Advanced level on the 2004-2005 MSA Reading and Mathematics tests, fewer 
achieved at the Advanced level when compared to GT Education students countywide.   

 
Part IV: Professional Development provides a summary of participation in GT 

Education professional development opportunities. During 2004-2005, 1,999 teachers 
engaged in 63 GT professional development sessions.  This included 53 sessions for 
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Primary Talent Development which served 1,532 participants. There were three 
professional development sessions for elementary math serving 86 participants. One 
elementary Language Arts session served 127 participants. Five middle school sessions 
served 166 participants. There was one general session targeting teachers new to GT 
education that served 88 participants.  

 
Part V: Patterns, Trends and Recommendations focuses on program 

implementation and professional development. This information will be used to ensure 
continuous improvement of the program.  
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FOREWORD  

On September 9, 2003, the Board of Education affirmed its commitment to an excellent 

and equitable Gifted and Talented Education program through the adoption of Board Policy 

6135, The Gifted and Talented Education Program. This policy requires a semi-annual status 

report to the Board of Education detailing disaggregated student enrollment, achievement, and 

recommendations for improvement.   

It is important to note that GT student achievement has been included in the BCPS 

Blueprint for Progress - Report on Results as a significant component of the disaggregated 

student achievement data.    

The following report provides to the Board program implementation data in accordance 

with this policy.  This is the second annual report to evaluate the ongoing implementation of the 

program.  

The Gifted and Talented Education Program goal (Blueprint for Progress, Performance 

Goal 1.1) is to “enhance academic success” for students with “high achievement capabilities.”  A 

gifted and talented student is defined as “performing or showing the potential to perform at 

remarkably high levels of accomplishment when compared with other students of a similar age, 

experience, or environment.”
1

__________________________    
1

Annotated Code of Maryland, Education Article §8-201. 
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Introduction  

The history of the Gifted and Talented Education (GT) program in the Baltimore County 

Public Schools spans more than two decades.  The design and delivery of the program has 

responded to changing federal and state school reform initiatives, and new developments in 

teaching and learning. The Board of Education has been consistent in its commitment to and 

support of gifted and talented education.   

The Gifted and Talented Education Program as we know it today began in 1979 with six 

countywide GT centers in junior high schools.  The GT services began in Grade 7, and a new 

grade level was added each year until there was a full range of GT classes and curricula in 

English, mathematics, science, social studies, and art, Grades 7 - 12.   Students were identified 

for GT services through a centralized process, based on test data and school recommendations, 

and once accepted into the program, were assigned to attend the GT center in their geographic 

area.  Teachers were also hired centrally through a rigorous application process.   As the number 

of GT centers increased, those junior and senior high schools offering GT classes were given 

differentiated staffing for the GT program.  In the elementary schools, itinerant “AT” 

(Academically Talented) resource teachers conducted pull-out enrichment programs.  

The strengths of the first decade of the GT Education program (1979 – 1989) were its 

emphasis on rigorous and well-articulated curricula, teacher selection and training, differentiated 

staffing, and community support.  Federal funding was available to support these initiatives.  

However, ongoing self-evaluation of the program including the 1992 report of the Accelerated 

Program Committee identified areas needing improvement.  The GT center approach limited 

program access (for GT students) and program influence (benefits to teachers and students not in 

a GT center).  Students were identified using a narrow definition of giftedness that emphasized 
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test scores. Students from low socio-economic status and minority students were 

underrepresented in the gifted programs which led to a perception of “elitism” and tracking. The 

selection criteria, while exclusive, did identify students who were strong academically and highly 

motivated. At the elementary level, the itinerant pull-out services were fragmented and 

inadequate.   

The 1988 federal Jacob Javits Act brought a new, more inclusive view of giftedness that 

defined outstanding talent as relevant to a student’s “age, experience, or environment.”  This 

“norm-referenced” definition of giftedness occurred in a climate of school reform that led to the 

decentralization of the GT Education program.    

GT student identification procedures became site-based, and schools explored different 

curriculum models, such as the Renzulli Enrichment Triad.   A major goal was to increase 

student access to services, particularly among students who lived in poverty and minority 

students.  

In the spirit of continuous improvement, in 1995 the Board of Education contracted Dr. 

Carolyn Callahan from the University of Virginia to conduct an external evaluation study of the 

Gifted and Talented Education Program. This study revealed that the site-based approach to GT 

program management had resulted in a number of inconsistencies.  The evaluators found no 

consensus in program philosophy or identification procedures among schools.  There were no 

clear criteria for teacher selection, nor were there prerequisites or systematic GT teacher training 

and support.  GT classes were often seen as offering more work rather than differentiated work.  

Services in elementary school remained limited, and there was a lack of articulation among the 

elementary, middle school, and high school GT programs.  The evaluators recommended the 

development of a Board policy as one strategy for consistent program implementation.  
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In response to the recommendations of the external evaluation study, a diverse group of 

stakeholders developed a strategic plan for program improvement.  GT office staff developed a 

handbook of program guidelines for schools.  In 1998, the Office of Gifted and Talented 

Education and Magnet Programs was expanded to include five GT Education resource teachers 

(three elementary; two secondary) to develop GT Education curriculum and deliver professional 

development, with particular focus on the elementary schools.  State grant funds supported the 

development and implementation of talent search programs to recruit and retain 

underrepresented populations in gifted education. These programs included the Primary Talent 

Development (PTD) curriculum for all students K – 2 as well as summer and Saturday programs 

for elementary students.  Early identification and services for talented students became a priority.    

The next five years were a period of growth and refinement for the Gifted and Talented 

Education program.  All schools in BCPS maintained a GT Education referral and review team 

following the guidelines specified in the 2000 elementary, middle, and high school  Handbook 

for Implementing the Gifted and Talented Education Program.   Regular and ongoing training 

for GT Referral and Review Team Facilitators and teachers new to GT assignments was aimed at 

achieving equity and excellence among schools. These initiatives have been continued and 

expanded from 2003 through 2006.  The Handbook for Implementing the Gifted and Talented 

Education Program is under revision for all instructional levels (elementary, middle, and high) 

with new versions due September 2006.  The course An Introduction to Differentiating 

Instruction for Students in Gifted and Talented Education has been revised and expanded in 2005 

to provide more extensive staff development opportunities and experiences for BCPS teachers 

new to GT Education.  The staff development of site-based GT Facilitators, one per school, 

continues to provide information on best practices in the areas of identification, articulation and 
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parent communication.   

Under Superintendent Dr. Joe A. Hairston, a commitment was made to the 

implementation of the Gifted and Talented Education programs. This resulted in the 

development of a range of differentiated GT Education curricula K – 12 by 2003.  The 

development of differentiated GT Education curricula has continued through 2006 with the 

continued creation of GT Education curricula in the areas of Primary Talent Development, and 

elementary Reading/Language Arts, math, science, and social studies.  In addition, the middle 

school GT English curricula have undergone extensive revision and expansion from 2003 – 

2005.  Plans to continue curricula development have been expanded for 2006 to include both GT 

Grade 6 and Grade 8 English and Grade 8 GT American History revisions.  At the high school 

level, revisions have been made to English, math, and science curricula as well as expanding the 

number and content offerings of the AP options for students in grades 10-12. Staff development 

opportunities continue through 2006 with countywide, school-based, and individual one-on-one 

sessions offered at locations throughout the county.  Dr. Hairston has continued to emphasize the 

program’s goal in The Blueprint for Progress (Goal 1.1) which focuses the system’s attention on 

high achievement and academic success and continues to make the systemic implementation of 

the GT Education program a priority.  

The challenge for twenty-first century schools is to fully educate every child in an 

increasingly diverse society.  Recent federal legislation mandates strict accountability measures 

to ensure that “no child is left behind,” and Maryland legislation requires that funding to local 

education agencies supports “a bridge to excellence.”   It is in this climate of accountability and 

school reform that in 2003 the BCPS Board of Education adopted a policy for the Gifted and 

Talented Education Program that emphasizes equity and excellence.    
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Board Policy 6135  

The Board of Education Policy 6135 INSTRUCTION: The Gifted and Talented 

Education Program adopted on September 9, 2003 states the Board’s commitment to enhancing 

the academic success of all students, including those with “high achievement capabilities” 

(Appendix A).   There are three overarching themes.  The policy calls for equity in the nurturing 

of potential as well as performance.  It stresses providing program access regardless of a talented 

student’s race/ethnicity, gender, socio-economic status, geographical location, primary language, 

or disability. Policy 6135 also calls for an excellent program of high quality gifted and talented 

education services that are appropriately differentiated … kindergarten through Grade 12, are 

research-based, and aligned with the system’s mission and goals.  System accountability for 

equal access to high quality services is a third theme in the policy.  The Superintendent is to 

report semi-annually to the Board the system’s progress toward these goals.    

Purpose and Organization of the Status Report  

The accompanying rule to Policy 6135 (Appendix A) specifies the requirements and 

responsibilities for student identification and placement, program implementation, and program 

review that are necessary to achieve the Board’s goals.  As indicated in Rule 6135 “the executive 

leadership shall semi-annually submit to the Superintendent Gifted and Talented Education 

program reports that include disaggregated student enrollment and achievement data, teacher 

certification and training, allocation of resources for curriculum and professional development, 

as well as program needs.” Based on the data, the Superintendent and staff will make 

recommendations for program improvement.   

The focus of the initial baseline report placed an emphasis on the elementary and middle 

school programs. This report and future reports will include results of the high school program 



6

data analysis. The baseline data (2003-04) for student enrollment and achievement is 

supplemented to include a five-year base of information in order to establish patterns and trends. 

The status report is organized in five sections: (1) Gifted and Talented Education Student 

Enrollment, (2) Gifted and Talented Education Student Achievement, (3) Program 

Implementation, (4) Professional Development, and (5) Patterns, Trends, and Recommendations.  
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